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ABSTRACT

This study aims to examine the role of organizational justice perceived by teachers in the
ethical dilemmas they experience. The research, conducted using a correlation survey
model, included a sample of 379 teachers (215 female and 164 male) working in secondary
and high schools. The findings of the research revealed that there were no significant
differences in the ethical dilemmas experienced by teachers based on variables such as
gender, age, type of institution, and education level. However, it was found that there was
a significant difference in the behavioral ethical dilemma dimension, structural ethical
dilemma dimension, and the overall score of ethical dilemmas at schools based on the
teachers' branch of specialization. Furthermore, differences were identified in the structural
ethical dilemma dimension based on the type of employment. In addition, the study
revealed that there was a negative, low-level, and significant relationship between teachers'
ethical dilemma levels and their perceptions of organizational justice. Organizational
justice was found to predict 8% of the total variation in ethical dilemmas. Moreover, the
behavioral ethical dilemma dimension was found to significantly contribute to the total
score of ethical dilemmas in schools. However, the structural ethical dilemma dimension
and the interactional ethical dilemma dimension did not significantly contribute to the
overall score of ethical dilemmas in schools.
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Ethical Dilemmas They Experience

Introduction

The concept of justice, defined as granting rights to those who deserve them and upholding these
rights, is a fundamental necessity for individuals in both their community and workplace
environments (Turhan et al., 2019). Within the realm of business, organizational justice is a reflection
of the broader concept of justice and revolves around whether employees perceive their superiors'
behaviors as fair, as well as how these perceptions impact various aspects of their work (Moorman,
1991). The perception of organizational justice not only shapes employees' attitudes and behaviors
in the workplace but also affects their performance and the organization's overall success (Selamat
et al., 2017).

When teachers hold positive perceptions of their schools, it is expected that they will work more
happily and achieve greater success (Alanoglu, 2019). Conversely, in the absence of positive
perceptions, a decline in teachers' trust, a lack of engagement in their work, and ultimately, a
decrease in their commitment and performance within the institutions may occur (Uysal, 2019). One
of the factors that significantly influences teachers' perceptions of their institutions is their
understanding of organizational justice. It is believed that the administrators of educational
institutions must embrace the concept of justice to foster the development of principled individuals
(Cegen, 2019). Furthermore, a fair perception of administrators' behaviors can positively impact
teachers' relationships with their colleagues and superiors (Titrek, 2009). On the contrary, a lack of
fairness may erode teachers' trust in their administrators and faith in their schools (Akdeniz, 2018).

In certain studies, teachers are found to hold high levels of organizational justice perceptions (Titrek,
2009; Turhan et al., 2019). However, research by Oztiirk (2020) suggests that teachers' organizational
justice perceptions are low. Some studies have reported a significant negative relationship between
teachers' perceptions of organizational justice and various factors, such as emotional exhaustion
(Alanoglu, 2019) and organizational hypocrisy (Kahveci et al., 2019). In contrast, a positive
significant relationship has been observed between teachers' perceptions of organizational trust and
justice and their perceptions of an enabling school structure (Arik, 2021), job satisfaction (Altinkurt
& Yilmaz, 2012), organizational trust (Polat & Celep, 2008), organizational citizenship behaviors
(Rauf, 2014), organizational commitment (Jameel et al., 2020), teacher performance (Chandrawaty &
Widodo, 2021), school climate, teacher professionalism, leadership style, academic achievement,
community engagement, reliance on principals, colleagues, and clients (Dipaola & Guy, 2009).

Educational institutions are often regarded as being founded on a moral foundation (Greenfield,
1993). However, there are instances where the personal values of administrators and teachers may
conflict with the values of the organization, leading to ethical dilemmas among the members
(Erdogan & Sezgin, 2020; Uztemur & Ding, 2021). An ethical dilemma can be described as a situation
where there are valid arguments on both sides of a decision, causing uncertainty (Cubukgu, 2020).
Alternatively, it may occur when all available alternatives in a decision-making process are equally
acceptable, making it challenging for individuals to determine which value or course of action is the
most reasonable (Uztemur & Ding, 2021).

Handling ethical dilemmas requires individuals to behave professionally and adhere to ethical
codes. This involves the person's ethical sensitivity, awareness, competence in applying theoretical
knowledge, and the integration of problem-solving skills (Pope & Vasquez, 2016). Teachers and
administrators are expected to make decisions that prioritize the well-being of students as a
fundamental professional principle (Tekel & Karadag, 2017). Given their role model status, teachers'
ability to navigate ethical dilemmas is considered crucial (Tezcan & Giiveng, 2020). Therefore, it is
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vital for teachers confronted with ethical dilemmas to thoroughly examine the underlying reasons
and base their decisions on a review of ethical principles (Strike et al., 2005). As such, the study of
teachers' ethical dilemmas is a significant subject worth exploring.

Ikiz and Camadan (2021) revealed that teachers mostly experience ethical dilemmas regarding
professional and scientific responsibility. Camadan et al. (2020) found that teachers frequently
encounter ethical dilemmas related to job-related ethical and legal rules, encompassing areas such
as privacy, competence, and willingness. In the study conducted by Ozivgen and Karagam (2020),
no significant differences were observed between teachers' ethical dilemmas and various sub-
dimensions (behavioral, structural, political, and systemic) in relation to age, length of service,
gender, and type of institution. Tezcan and Giiveng (2020) grouped the professional ethical
dilemmas faced by teachers into four categories: protecting students, ensuring fair assessment,
defending colleagues, and mitigating parental interference. Erdogan's study (2019) indicated that
both school administrators and teachers predominantly experience midlevel ethical dilemmas, with
no significant differences in the ethical dilemmas experienced based on gender. However, it was
noted that middle-aged teachers tend to encounter ethical dilemmas more frequently than their
younger and older counterparts.

It can be argued that teachers' fair perception of school administration contributes to their sense of
belonging within the organization, fosters collaboration, enhances their success and promotes
harmonious working relationships with colleagues and administrators. Consequently, it is essential
for teachers to recognize that working in a fairly managed institution is crucial not only for achieving
the organization's goals but also for meeting their personal needs. Another critical aspect is teachers'
ethical behavior in their careers. Such behavior holds significance not only for their professional and
personal lives but also for the positive influence it can have on their students' behaviors and
attitudes, as teachers serve as role models for their students. It is predicted that the ethical dilemmas
faced by teachers may be linked to their perception of the institution's fairness. When teachers
perceive an unfair administrative process, they may experience discomfort. If they feel unable to
change this situation and are compelled to continue working under such conditions, teachers may
find themselves confronted with ethical dilemmas. In this context, it can be surmised that a decrease
in fair perception could increase the likelihood of experiencing ethical dilemmas. Notably, there is
no existing research in the literature that directly examines the relationship between teachers'
perceived organizational justice and the ethical dilemmas they encounter. Therefore, the results of
this research can serve as a valuable resource for future studies in this field. In this context, the
following questions were sought to be answered in the research:

1. What is the level of teachers' perceptions of organizational justice and the ethical dilemmas
they experience?

2. Do teachers' experiences of ethical dilemmas significantly differ based on gender, age, type
of institution, field of study, educational level, and employment type?

3. Is there a significant relationship between teachers' perceptions of organizational justice and
the ethical dilemmas they experience?

4. Are teachers' perceptions of organizational justice a significant predictor of the ethical
dilemmas they experience?
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Method

Research Design

This research is structured on a correlation survey model. The purpose of using the correlation
screening model is to measure the existence of a relationship between two or more variables. In other
words, the relations between two or more variables are examined in this survey model (Karasar,
2018). In this study, the primary objective is to investigate the relationship between teachers'
perceptions of organizational justice and the ethical dilemmas they encounter. It is also examined
that whether teachers' experiences of ethical dilemmas significantly differ based on demographic
variables (gender, age, type of institution, branch, education level, and employment type).

Participants

The population of this research includes teachers working in secondary and high schools in Rize
province and its districts during the 2020-2021 academic year. The research sample comprises 379
teachers selected using a convenience sampling model, which was chosen for its time and resource
efficiency. Detailed information regarding the research sample is presented in Table 1 below.

Table 1
Demographics of Participants

Variable Frequency (f) Percentage (%)

Gender Female 215 56.70
Male 164 43.30
Total 379 100

Age 22-31 87 23.00
32-41 190 50.10
42 and over 102 26.90
Total 379 100

Type of Institution Secondary School 212 55.90
High School 167 44.10
Total 379 100

Branch Basic Education Branches 170 44.90
Vocational Branches 41 10.80
High School Cultural Branches 118 31.10
Special Talent Branches 30 7.90
Other Branches 20 5.30
Total 379 100

Education Level Bachelor’s Degree 323 85.20
Master’s Degree 56 14.80
Total 379 100

Employment Type Permanent Staff 347 91.60
Temporary Staff 32 8.40
Total 379 100

Data Collection Instrument

The research data was collected through the administration of three instruments: the 'Personal
Information Form,' the 'Organizational Justice Scale,' and the 'Ethical Dilemmas Scale at Schools.'
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Personal Information Form

The researcher created a 'Personal Information Form' to gather pertinent details from the
participants. Details about the participants” gender, age, type of institution, branch, education level,
and employment type were obtained with this form.

Organizational Justice Scale

The Organizational Justice Scale (OJS) was originally developed by Niehoff and Moorman (1993)
and adapted for Turkish by Polat (2007). To assess the scale's validity, exploratory factor analysis
(EFA) was conducted, resulting in the categorization of its 19 items into three dimensions
(Distributive Justice (DJ), Procedural Justice (PJ), and Interactional Justice (IJ)) mirroring the original
scale. There are no reverse-scored items within the scale. The reliability of the entire scale, as
measured by Cronbach's Alpha, is .96, indicating a high level of internal consistency. Additionally,
the sub-dimensions of OJS exhibit strong reliability coefficients: .89 for D], .95 for PJ, and .90 for IJ.
The descriptive statistics obtained related to the scores of OJS are as below: N=379, Minumum=1.00,
Maksimum=5.00, x=3.85, SD=.90, Skewness=-.71, Kurtosis=-.14. The median value obtained from the
scale is 3. As OJS is a 5-point Likert scale, it is understood that the scores of participants are above
the median.

Ethical Dilemmas Scale at Schools

The Ethical Dilemmas Scale at Schools (EDSaS) was developed by Erdogan in 2019. The scale
underwent exploratory factor analysis (EFA) to assess its validity, resulting in the categorization of
its 30 items into four dimensions (Behavioral Dilemma (BED), Structural Dilemma (StED), Political
Dilemma (PED), and Systemic Dilemma (SyED)). The scale does not include any reverse-scored
items. To further validate the scale, confirmatory factor analysis (CFA) was conducted, resulting in
the following findings: x?/df= 1.79, RMSEA=0.072, and CFI=0.87. The sub-dimensions of EDSaS
exhibit strong Cronbach's Alpha reliability coefficients: .79 for BED, .88 for StED, .92 for PED, and
.84 for SyED, indicating high internal consistency and reliability. The descriptive statistics obtained
related to the scores of EDSaS are as below: N=379, Minimum=1.00, Maximum=5.00, x=2.63, SD=.87,
Skewness=.15, Kurtosis=-.49. The median value obtained from the scale is 3. As EDSaS is a 5-point
Likert scale, it is understood that the scores of participants are approximate to the median.

Data Collection

Approval was received from Recep Tayyip Erdogan University Social and Humanities Ethics
Committee for the application of the scales (Meeting Date: 16.03.2021, Meeting Decision Number:
2021/63). We obtained the necessary research application permission document from the website
ayse.meb.gov.tr. The research scales were voluntarily administered to teachers working in both
secondary and high schools.

Data Analysis

While analysing the data, to supply an overall general overview of the data frequency, minimum,
maximum, mean, standard deviation (SD), skewness, and kurtosis values were calculated related to
the first aim of the research (What is the level of teachers' perceptions of organizational justice and
the ethical dilemmas they experience?). T-test, Mann-Whitney U test, One Way ANOVA, Tukey,
Kruskal-Wallis H test, and Tamhane test were calculated related to the second aim of the research
(Do teachers' experiences of ethical dilemmas significantly differ based on gender, age, type of
institution, field of study, educational level, and employment type?). Correlation analysis was
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carried out related to the third aim of the research (Is there a significant relationship between
teachers' perceptions of organizational justice and the ethical dilemmas they experience?). Multiple
linear regression was carried out related to the third aim of of the research (Are teachers' perceptions
of organizational justice a significant predictor of the ethical dilemmas they experience?). For the
statistical analyses, we employed the SPSS 22.00 software program.

To implement multiple regression analysis, some assumptions should be primarily provided, such
as Sample Size, Multicollinearity and Singularity, Extreme Values, Normality, and Linearity
(Pallant, 2013). It was tested whether these mentioned assumptions were ensured or not within
research, and the results of multiple regression analysis are presented below.

Sample Size

In the present study, the number of participants is 379. To calculate whether the number of
participants is sufficient or not in terms of sample size, Tabachnick and Fidell’s (2015) formula
“N250+8m (m=number of independent variables)” was used. When considering that there are three
predictor variables (Distributive Justice, Procedural Justice, and Interactional Justice), it was
understood that the sample size is sufficient for the research (379>74).

Multicollinearity and Singularity

Multicollinearity is concerned with if there is an approximately linear relationship between
independent variables. Sencan (2005) says that the correlation between predictor variables should
be calculated higher than .90 to understand whether there is a multicollinearity problem. In this
context, correlation coefficients are found between .73 and .84 (Table 12). As the relationship
between predictor variables is lower than .90, it is understood that there is not a multicollinearity
problem. Besides, VIF (Variance Inflation Factor) and TV (Tolerance Value) were calculated, too.
When VIF<10 and TV>.02, this means that there is not a multicollinearity problem (Field et al., 2012).
When analyzing Table 13, it was seen that VIF<10 and TV>.02, and it was understood that there is
not a multicollinearity problem between predictor variables.

Extreme Values

In order to determine univariate extreme values, the calculated z scores should be lower than |3
(Tabachnick & Fidell, 2015: 282). As the calculated scores were <|3| according to the results of this
research, it was understood that the univariate normality assumption was ensured. Mahalanobis
value was considered for multivariate extreme values. There are three independent variables in this
research. Since it was understood that there was no higher value than the critical value x?=9.21 at
the 0.001 significance level for the three independent variables in the data set of the research, it
emerged that multivariate normality was also achieved (Tabachnick & Fidell, 2015).

Normality and Linearity

To analyze multiple regression analysis, it was tested whether the relationship between the
independent variables and the dependent variable was linear and whether the distributions of the
scores were normal. The results are presented in Figure 1.
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Figure 1

Histogram Graph, Scatterplots Graph, and Regression Linear in terms of the Total Score of EDSaS and the
Independent Variables
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Considering Figure 1, it is seen that there is a linear relationship in histogram and scatterplot graphs
created regarding the independent variables (Distributive Justice, Procedural Justice, and
Interactional Justice) and total score of EDSaS. Therefore, it is understood that there is a linear
relationship between independent variables and predicted variables, and the distribution of the
scores shows normality.

In the light of the explanations above, it is understood that the assumptions considered necessary
were ensured to analyze the multilinear regression. After this phase, multilinear regression analysis
was executed, and the results are presented in Table 13.

Findings

In this research, we conducted an analysis to determine whether the ethical dilemmas experienced
by teachers varied significantly based on various demographic variables. To assess the potential
statistical variations in the scores of the Ethical Dilemmas Scale at Schools in relation to the gender,
a t-Test was employed. Firstly, whether the variance homogeneity required for this test was achieved
was checked. According to the results of Levene tests done for this purpose, it was understood that
the variance homogeneity was achieved, and it was decided to conduct a t-test (Structural Ethical
Dilemma (StED): Levene Test=1.59, p>.05, Political Ethical Dilemma (PED): Levene Test=.14, p>.05
and Systemic Ethical Dilemma (SyED): Levene Test=.70, p>.05). The results of t-tests are presented
in Table 2.
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Table 2
t-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Gender

Levene’s Test

Variable Gender N X SD t df Sig.
F Sig.

Structural Ethical Female 215 2.93 1.04 1.17 377 24 1.59 .20
Dilemma Male 164 280 113

Political Ethical Female 215 2.54 1.15 .82 377 41 .14 .70
Dilemma Male 164 244 120

Systemic Ethical Female 215 2.48 .95 .75 377 45 .70 40
Dilemma Male 164 240  1.00

As observed in Table 2, the analysis revealed that there is no significant difference in terms of gender
for the dimensions of Structural Ethical Dilemma (StED) (ten = 1.17; p > .05), Political Ethical
Dilemma (PED) (te7) = 0.82; p >.05), and Systemic Ethical Dilemma (SyED) (te7) = 0.75; p >.05).

Since variance homogeneity could not be achieved for Behavioral Ethical Dilemma (BED) (Levene
Test =4.83, p <.05) and the Total Score of Ethical Dilemmas Scale at Schools (EDSaS) (Levene Test =
4.19, p <.05), a nonparametric test, the Mann-Whitney U test, was used (Table 3).

Table 3

Mann-Whitney U-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of
Gender

Variance
Variable Gender N Mean Sum of U Zz Sig. Homojeneity
Rank Ranks Levene’s )
Test Sig.
Behavioral Female 215 197.03 42361.50 16118.50 -143 15 4.83 .03
Ethical Dilemma  Male 164  180.78 29648.50
Total 379
Total Score of Female 215 196.77 42306.50 16173.50 -1.37 16 4.19 .04

Ethical Dilemmas Male 164 18112  29703.50
Scale at Schools Total 379

When analyzing the mean ranks, it is evident that females tend to encounter ethical dilemmas more
frequently than males on the Behavioral Ethical Dilemma (BED) dimension (U = 16118.50; p > .05)
and the Total Score of Ethical Dilemmas Scale at Schools (EDSaS) (U = 16173.50; p > .05).
Nevertheless, this difference is not statistically significant.

To assess whether the scores on the Total Scores of Ethical Dilemmas Scale at Schools exhibit
statistical variations based on age, we conducted an ANOVA. Firstly, it was checked whether the
variance homogeneity required for this test was achieved. According to the results of Levene tests
done for this purpose, it was understood that the variance homogeneity was achieved and it was
decided to conduct ANOVA (Structural Ethical Dilemma (StED): Levene Test=.53, p>.05, Political
Ethical Dilemma (PED): Levene Test=2.15, p>.05, Systemic Ethical Dilemma (SyED): Levene
Test=2.67, p>.05 and Total Score of Ethical Dilemmas Scale at Schools (EDSaS): Levene Test=2.30,
p>.05). The results of ANOVA are presented in Table 4.
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Table 4
ANOVA Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Age
c Levene’s
Variable Age N X SD Sum o if Mean Sig. _Test
Square Square )
F Sig.
Structural = 22-31 87 284 1.05 Between 44 2 22 18 .82 .53 .58
Ethical Groups
Dilemma 32-41 190 286 1.06 Within 443.59 376 1.18
Groups
42 + 102 293 1.15 Total 444.03 378
Total 379 288 1.08
Political 22-31 87 237 1.15 Between 3.91 2 195 141 24 215 .11
Ethical Groups
Dilemma 32-41 190 247 1.12 Within 519.53 376 1.38
Groups
42 + 102 2.65 127 Total 523.45 378
Total 379 249 1.17
Systemic 22-31 87 234 91  Between 1.28 PANNGY! 67 51 267 .07
Ethical Groups
Dilemma 32-41 190 249 94  Within 359.39 376 .95
Groups
42 + 102 245 1.08 Total 360.67 378
Total 379 245 .97
Total Score  22-31 87 255 .82 Between 99 2 49 .64 52 230 .10
of Ethical Groups
Dilemmas  32-41 190 263 .84  Within 291.32 376 .77
Scale at Groups
Schools 2+ 102 270 97  Total 29231 378

Total 379 263 .87

As shown in Table 4, the results obtained from the teachers who participated in the study indicate
that for the Structural Ethical Dilemma (StED) dimension, the average scores were as follows, from
highest to lowest: 42 and over (X =2.93), in the range of 32-41 (x = 2.86), and in the range of 22-31 (x
= 2.84). For the Political Ethical Dilemma (PED) dimension, the average scores were as follows: 42
and over (X=2.65), in the range of 32-41 (x=2.47), and in the range of 22-31 (X= 2.37). Similarly, for
the Systemic Ethical Dilemma (SyED) dimension, the average scores were as follows: in the range of
32-41 (X=2.49), 42 and over (X =2.45), and in the range of 22-31 (X = 2.34). Lastly, for the Total Score
of Ethical Dilemmas Scale at Schools (EDSaS), the average scores were as follows: 42 and over (X =
2.70), in the range of 32-41 (X=2.63), and in the range of 22-31 (X=2.55).

The results of the ANOVA indicated that there is no statistically significant difference in the StED
(Fes7) = 0.18; p > .05), PED (F(2-376) = 1.41; p > .05), SyED (F-37%) = 0.67; p > .05), and the total score
of EDSaS (F-37) = 0.64; p > .05) with respect to age.

However, since variance homogeneity could not be achieved for the Behavioral Ethical Dilemma
(BED) (Levene Test = 4.31, p < .05), the Kruskal-Wallis H test, a nonparametric test, was utilized
(Table 5).
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Table 5
Kruskal-Wallis H-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Age

Variance Homojeneity

Variable Age N Mean Ranks X2 df  Sig. Levene’s Sig.
Test
Behavioral — 22-31 87 182.83 59 2 74 4.31 .01
Ethical 32-41 190 190.59
Dilemma 43+ 102 195.02
Total 379

When analyzing the mean ranks provided by the participating teachers, we observed that for the
Behavioral Ethical Dilemma (BED) dimension, the average scores were ranked as follows, from
highest to lowest: 42 and over (Mean Rank: 195.02), in the range of 32-41 (Mean Rank: 190.59), and
in the range of 22-31 (Mean Rank: 182.83). However, this difference is not statistically significant
(X2 =0.59; p >.05).

To assess whether the scores on the Total Scores of Ethical Dilemmas Scale at Schools exhibit
statistical variations based on the type of institution, we conducted a t-Test. Firstly, it was checked
whether the variance homogeneity required for this test was achieved. According to the results of
Levene tests done for this purpose, it was understood that the variance homogeneity was achieved,
and it was decided to conduct the t-Test (Behavioral Ethical Dilemma (BED): Levene Test=3.95,
p>.05, Structural Ethical Dilemma (StED): Levene Test=.20, p>.05, Political Ethical Dilemma (PED):
Levene Test=.82, p>.05, Systemic Ethical Dilemma (SyED): Levene Test=.94, p>.05 and Total Score of
Ethical Dilemmas Scale at Schools (EDSaS): Levene Test=2.01, p>.05). The results of t-tests are
presented in Table 6.

Table 6
t-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Type of Institution

Levene’s Test

Variable Type of Institution N X SD t df Sig.

F Sig.
Behavioral Ethical Secondary School 212 2.74 .83 1.06 377 .28 3.95 .05
Dilemma High School 167 264 95
Structural Ethical Secondary School 212 291 1.09 .68 377 .49 20 .65
Dilemma High School 167 283 1.07
Political Ethical =~ Secondary School 212 2.45 114 -88 377 .37 82 .36
Dilemma High School 167 255 121
Systemic Ethical Secondary School 212 2.46 .95 29 377 77 94 .33
Dilemma High School 167 243 1.00
Total Score of Secondary School 212 2.64 .84 23 377 .81 2.01 15
Ethical Dilemmas 13,1, g 0] 167 262 92

Scale at Schools

As observed in Table 6, with respect to the type of institution, there is no significant difference in the
Behavioral Ethical Dilemma (BED) (t@77) = 1.06; p>.05), Structural Ethical Dilemma (StED) (te7) = 0.68;
p>.05), Political Ethical Dilemma (PED) (ter) = -0.88; p>.05), Systemic Ethical Dilemma (SyED) (te7)
=0.29; p>.05), and the Total Score of Ethical Dilemmas Scale at Schools (EDSaS) (tz7) = 0.23; p>.05).
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To determine whether the Total Scores of Ethical Dilemmas Scale at Schools vary significantly based
on the branch, we conducted an ANOVA. Firstly, it was checked whether the variance homogeneity
required for this test was achieved. According to the results of Levene tests done for this purpose, it
was understood that the variance homogeneity was achieved, and it was decided to conduct
ANOVA (Behavioral Ethical Dilemma (BED): Levene Test=2.18, p>.05 and Systemic Ethical Dilemma
(SyED): Levene Test=2.10, p>.05). The results of ANOVA are presented in Table 7.

Table 7
ANOVA Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Branch
5 ; M Levene’s
Variable Branch N X SD WOt gt can g Sig. Test Tukey
Square Square .
F Sig.
BEB (1) 170 2.82 .83 Between 15.50 4 3.87 5.08 .00 218 .07 4<1
Behavioral Groups
Ethical VB (2) 41 287 111 Within 28538 374 .76 4<2
Dilemma Groups
HSCB (3) 118 2.62 .87  Total 300.89 378 4<3

STB(4) 30 210 .83
Other (5) 20 256 .71
Total 379 2.69 .89

Systemic BEB (1) 170 2.54 98 Between 7.93 4 1.98 2.10 .08 2.10 .08

Ethical Groups
Dilemma VB (2) 41 235 1.05 Within 35273 374 .94
Groups

HSCB (3) 118 249  1.01 Total  360.67 378
STB(4) 30 206 .73
Other (5) 20 220 .67
Total 379 245 .97

BEB: Basic Education Branches, VB: Vocational Branches, HSCB: High School Cultural Branches, STB: Special
Talent Branches, Other Branches: Counseling and Special Education.

In the analysis presented in Table 7, it is evident that teachers' scores on the Behavioral Ethical
Dilemma (BED) dimension varied, with the scores ranked as follows from highest to lowest:
Vocational Branches (VB) (x=2.87), Basic Education Branches (BEB) (X=2.82), High School Cultural
Branches (HSCB) (x = 2.62), Other Branches (X' = 2.56), and Special Talent Branches (STB) (x = 2.10).
The ANOVA results reveal a significant difference in BED scores (F-37) = 5.08; p < .05) concerning
branch. The Tukey test was performed to determine which branches had significantly different BED
scores. According to the Tukey results, STB teachers (x = 2.10) experience significantly more ethical
dilemmas than BEB (x=2.82), VB (X=2.87), and HSCB (x= 2.62) teachers.

Regarding the Systemic Ethical Dilemma (SyED) scores, the received points were ranked as follows
from highest to lowest: BEB (x = 2.54), HSCB (x'=2.49), VB (xX'= 2.35), Other Branches (xX'=2.20), and
STB (x=2.06). The ANOVA results indicate that there is no statistically significant difference in SyED
scores (Fe-376) = 2.10; p > .05) based on branch.
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Since variance homogeneity could not be achieved for Structural Ethical Dilemma (StED) (Levene
Test =2.88; p <.05), Political Ethical Dilemma (PED) (Levene Test = 2.65; p <.05), and the Total Score
of Ethical Dilemmas Scale at Schools (EDSaS) (Levene Test = 3.23; p <.05), the Kruskal-Wallis H test,
a nonparametric test, was utilized (Table 8).

Table 8
Kruskal-Wallis H-test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of
Branch
Variance
Variable Branch N Mean Ranks X2 df Sig. Homo]en?lty Tamhane
Levene’s Sig. Test
Test

Structural BEB (1) 170  205.78 1586 4 .003 2.88 .02 1>4
Ethical VB (2) 41 178.35 3>4
Dilemma HSCB (3) 118  193.64

STB (4) 30 13223

Other (5) 20  144.95

Total 379
Political BEB (1) 170 193.01 5.19 4 26 2.65 .03
Ethical VB (2) 41 181.70
Dilemma HSCB (3) 118  199.90

STB (4) 30 15143

Other (5) 20 180.90

Total 379
Total Score of BEB (1) 170  201.86 1395 4 007 3.23 .01 1>4
Ethical VB (2) 41 184.44 3>4
Dilemmas  pHsCB (3) 118  196.12
Scale at STB (4) 30 12727
Schools Other (5) 20 15855

Total 379

BEB: Basic Education Branches, VB: Vocational Branches, HSCB: High School Cultural Branches, STB: Special
Talent Branches, Other Branches: Counseling and Special Education.

When analyzing the mean ranks, it was observed that the scores obtained from the Structural Ethical
Dilemma (StED) dimension (X2 = 15.86; p < .05) and the Total Score of Ethical Dilemmas Scale at
Schools (EDSaS) (X2 =13.95; p <.05) do indeed differ significantly in terms of branch. The Tamhane
test was performed to identify in which branches the scores differ. According to the results, teachers
in Basic Education Branches (BEB) (Mean Rank: 205.78) and High School Cultural Branches (HSCB)
(Mean Rank: 193.64) experience significantly more ethical dilemmas than teachers in Special Talent
Branches (STB) (Mean Rank: 132.23) in the StED dimension. Additionally, BEB (Mean Rank: 201.86)
teachers and HSCB (Mean Rank: 196.12) teachers experience significantly more ethical dilemmas
than STB (Mean Rank: 127.27) teachers in the total score of EDSaS.

Regarding the Political Ethical Dilemma (PED) scores, it was observed that the received points were
ranked from highest to lowest as follows: HSCB (Mean Rank: 199.90), BEB (Mean Rank: 193.01),
Vocational Branches (VB) (Mean Rank: 181.70), Other Branches (Mean Rank: 180.90), and STB (Mean
Rank: 151.43). However, these differences between branches are not statistically significant (X?e) =
5.19; p>.05).
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To assess whether the Total Scores of Ethical Dilemmas Scale at Schools vary significantly according
to education level, a t-test was conducted. Firstly, it was checked whether the variance homogeneity
required for this test was achieved. According to the results of Levene tests done for this purpose, it
was understood that the variance homogeneity was achieved, and it was decided to conduct the t-
Test (Behavioral Ethical Dilemma (BED): Levene Test=.05, p>.05, Structural Ethical Dilemma (StED):
Levene Test=.18, p>.05, Political Ethical Dilemma (PED): Levene Test=.05, p>.05, Systemic Ethical
Dilemma (SyED): Levene Test=.00, p>.05 and Total Score of Ethical Dilemmas Scale at Schools
(EDSaS): Levene Test=.22, p>.05). The results of t-tests are presented in Table 9.

Table 9
t-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Education Level

Levene’s Test

Variable Education Level N X SD t df Sig. . Sig.
Behavioral Ethical Undergraduate 323 2.69 .89 .07 377 93 .05 82
Dilemma Postgraduate 56 2.68 .85

Structural Ethical Undergraduate 323 2.84 1.08 -1.69 377 .09 18 .66
Dilemma Postgraduate 56 3.10 1.04

Political Ethical =~ Undergraduate 323 2.48 1.17 -74 377 45 .05 81
Dilemma Postgraduate 56 2.60 1.16

Systemic Ethical Undergraduate 323 2.44 .98 -.60 377 .54 .00 .96
Dilemma Postgraduate 56 2,52 96

Total Score of Undergraduate 323 2.61 .88 -9 377 33 22 .63

Ethical Dilemmas

Postgraduate 56 2.74 .84
Scale at Schools

As Table 9 reveals, there is no significant difference in terms of education level for Behavioral Ethical
Dilemma (BED) (te) = 0.07; p >.05), Structural Ethical Dilemma (StED) (te7) = -1.69; p >.05), Political
Ethical Dilemma (PED) (te7) =-0.74; p > .05), Systemic Ethical Dilemma (SyED) (te7) =-0.60; p > .05),
and the Total Score of Ethical Dilemmas Scale at Schools (EDSaS) (t@) = -0.96; p > .05) based on the
type of education level.

To determine whether the Total Scores of Ethical Dilemmas Scale at Schools vary statistically
according to the employment type, a t-Test was conducted. Firstly, it was checked whether the
variance homogeneity required for this test was achieved. According to the results of Levene tests
done for this purpose, it was understood that the variance homogeneity was achieved, and it was
decided to conduct the t-test (Behavioral Ethical Dilemma (BED): Levene Test=2.75, p>.05, Systemic
Ethical Dilemma (SyED): Levene Test=3.69, p>.05 and Total Score of Ethical Dilemmas Scale at
Schools (EDSaS): Levene Test=3.18, p>.05). The results of t-Tests are presented in Table 10.
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Table 10
t-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of Employment Type

Levene’s Test

Variable Employment Type N X SD t df Sig.

F Sig.
Behavioral Ethical Permanent Staff 347 2.70 .90 21 377 .83 2.75 .09
Dilemma Temporary Staff 32 2.66 .70
Systemic Ethical Permanent Staff 347 245 99 .01 377 .99 3.69 .06
Dilemma Temporary Staff 32 245 .72
Total Score of Ethical Permanent Staff 347 2.65 .89 1.03 377 .30 3.18 .07

Dilemmas Scale at

Temporary Staff 32 2.48 .65
Schools

When Table 10 is examined, Behavioral Ethical Dilemma (BED) (te7)-21; p>.05), Systemic Ethical
Dilemma (StED) (t77-01; p>.05) and Total Score of Ethical Dilemma Scale at Schools (EDSaS) (te7)=
1.03; p>.05) scores do not show a significant difference according to the type of employment.

Since variance homogeneity was not achieved for the Structural Ethical Dilemma (SyED) (Levene
Test=4.54; p<.05) and Political Ethical Dilemma (PED) (Levene Test=4.09; p<.05) dimensions, the
Mann-Whitney U Test, a nonparametric test, was performed (Table 11).

Table 11

Mann-Whitney U-Test Results of Analyzing the Ethical Dilemmas Experienced by Teachers in Terms of
Employment Type

Variance
Variable Employment Type N g{:ﬁ? IS;;;nka U z Sig. i{e(:]r:;):’?:wlty
Test &
Structural Permanent Staff 347 193.62  67185.50 4296.50 212 .03 454 .03
Ethical Temporary Staff 32 150.77  4824.50
Dilemma  Totq] 379
Political Permanent Staff 347 19111  66315.50 5166.50 -65 51 4.09 .04

Ethical Temporary Staff 32 17795  5694.50
Dilemma  Tgtq] 379

When analyzing the mean ranks, it is noticed that the teachers on the permanent staff (Mean Rank:
193.62) experience ethical dilemmas more than the teachers on the temporary staff (Mean Rank:
150.77) on the StED dimension. This difference is statistically significant (U=4296.50; p<.05). In
addition to this, when analyzing the teachers” PED experiences in terms of employment type, it is
understood that the teachers on the permanent staff (Mean Rank: 191.11) experience ethical
dilemmas more than the teachers on the temporary staff (Mean Rank: 177.95). However, this
difference is not statistically significant (U=5166.50; p>.05). To define the relationship between the
organizational justice perceived by teachers and ethical dilemmas experienced by teachers,
correlation analysis is carried out, and correlates are represented in Table 12.
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Table 12

Correlation Coefficients between Organizational Justice Perceived and Ethical Dilemmas Experienced by
Teachers

1 2 3 4 5 6 7 8 9
(1) DJ 1 .82 73w 92% - 19% - 27 - 240 -18* - 27
) PJ 1 84% 97 -16% -20% -20% -12% -21%
G 1 89** -11* -14% -16% -.06 - 14%
4) OJS 1 - 17* -24% -20% - 13% -23%
(5) BED 1 65%* 54%* 48** 77
(6) StED 1 66** 63% 88**
(7) PED 1 69%* 88**
(8) SyED 1 83%
(9) EDSa$S 1

**p<.01 *p<.05; DJ: Distributive Justice, P]: Procedural Justice, IJ: Interactional Justice, OJS: Organizational
Justice Scale (total scores), BED: Behavioral Ethical Dilemma, StED: Structural Ethical Dilemma, PED: Political
Ethical Dilemma, SyED: Systemic Ethical Dilemma, EDSaS: Total Score of Ethical Dilemmas Scale at Schools

As Table 12 examined, it is seen that there is a highly positive and significant relationship between
the scores of Distributive Justice and the scores of Procedural Justice (r=.82; p<.01), Interactional
Justice (r=.73; p<.01), total scores of OJS (r=.92; p<.01). Besides, it is obvious that there is a low-level
negative and significant relationships between the scores of Distributive Justice and Behavioral
Ethical Dilemma (r=-.19; p<.01), Structural Ethical Dilemma (r=-.27; p<.01), Political Ethical Dilemma
(r=-.24; p<.01), Systemic Ethical Dilemma (r=-.18; p<.01), the total score of EDSa$S (r=-.27; p<.01). It is
observed that there is a highly positive and significant relationships between the scores of
Procedural Justice and the scores of Interactional Justice (r=.84; p<.01), total scores of OJS (r=.97;
p<.01). Besides, it is obvious that there is a low-level negative and significant relationships between
the scores of Procedural Justice and Behavioral Ethical Dilemma (r=-.16; p<.01), Structural Ethical
Dilemma (r=-.22; p<.01), Political Ethical Dilemma (r=-.20; p<.01), Systemic Ethical Dilemma (r=-.12;
p<.01), the total score of EDSaS (r=-.21; p<.01). It is observed that there is a highly positive and
significant relationships between the scores of Interactional Justice and the total scores of OJS (r=.89;
p<.01). Besides, it is clear that there is a low-level negative and significant relationships between the
scores of Interactional Justice and Behavioral Ethical Dilemma (r=-.11; p<.01), Structural Ethical
Dilemma (r=-.14; p<.01), Political Ethical Dilemma (r=-.16; p<.01), the total score of EDSaS (r=-.14;
p<.01). On the contrary, it is determined that there is not a significant relationship between the scores
of Interactional Justice and Systemic Ethical Dilemma (r=-.06; p>.05). It is seen that there is a low-
level negative and significant relationships between the total scores of OJS and Behavioral Ethical
Dilemma (r=-.17; p<.01), Structural Ethical Dilemma (r=-.24; p<.01), Political Ethical Dilemma (r=-.22;
p<.01), Systemic Ethical Dilemma (r=-.13; p<.01), the total score of EDSaS (r=-23; p<.01). It is
understood that there is a midlevel positive and significant relationships between the scores of
Behavioral Ethical Dilemma and Structural Ethical Dilemma (r=.65; p<.01), Political Ethical Dilemma
(r=.54; p<.01), Systemic Ethical Dilemma (r=.48; p<.01). In addition to this there is a highly positive
and significant relationships between the scores of Behavioral Ethical Dilemma and the total score
of EDSaS (r=.77; p<.01). It is understood that there is a midlevel positive and significant relationships
between the scores of Structural Ethical Dilemma and Political Ethical Dilemma (r=.66; p<.01),
Systemic Ethical Dilemma (r=.63; p<.01). In addition to this there is a highly positive and significant
relationships between the scores of Structural Ethical Dilemma and the total score of EDSaS (r=.88;
p<.01). It is understood that there is a midlevel positive and significant relationships between the
scores of Political Ethical Dilemma and Systemic Ethical Dilemma (r=.69; p<.01). In addition to this
there is a highly positive and significant relationships between the scores of Political Ethical
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Dilemma and the total score of EDSaS (r=.88; p<.01). It is observed that there is a highly positive and
significant relationships between the scores of Political Ethical Dilemma and the total score of EDSaS
(r=.83; p<.01).

To examine whether the teachers” DJ, PJ, and IJ scores predict the total score of EDSaS, multiple
regression analysis was conducted. The results of multiple regression analysis are presented in Table
13.

Table 13

Multilinear Regression Analysis for Teachers’ Perception of Organizational Justice to Predict Ethical
Dilemmas Being Experienced

Standard Zero .

Dependent Independent B Error p t p Order r Partial r'TV VIF
Total Score Constant 3.31 22 15.28 .00
of Ethical  Distributive -27 .08 -30  -3.40 .00 -.27 -17 31 3.18
Dilemmas  Justice
Scale at Procedural -08 .10 -09  -83 41 -21 -04 20 4.93
Schools Justice

Interactional .15 .09 .15 1.67 .10 -14 .09 .29 3.38

Justice

R=.28 R2=0.08 F375=10.46 p=-00

When analyzing Table 13, it is understood that there is a negatively low-level and significant (r=-.27;
p<.00) relationship between the total score of EDSaS and perception of Distributive Justice; when
controlled, the impact of perception of Procedural and Interactional Justice, there is a negatively
low-level and significant (r=-.17; p<.00) relationship, either. It is concluded that there is a negative
low-level and significant (r=-.21; p<.01) relationship between the total score of EDSaS and perception
of Procedural Justice; when controlling the impact of perception of Distributive and Interactional
Justice, there is a negative low-level but insignificant (r=-.04; p>.05) relationship. It is seen that there
is a negatively low-level and significant (r=-.14; p<.01) relationship between the total score of EDSaS
and perception of Interactional Justice; when controlling the impact of perception of Distributive
and Procedural Justice, there is a positively low-level but insignificant (r=.09; p>.05) relationship.

When DJ, PJ], and IJ are taken together, it was determined that teachers have a positive low-level and
significant correlation with the total score of EDSaS; and these three variables predicted 8% of the
total change in ethical dilemmas (R=.28; R?=0.08; F-375=10.46; p<.01). When the t-Test results, which
were calculated concerning the significance of the regression coefficients, are examined, it was
understood that the perception of DJ significantly explained the teachers’ total score on the EDSaS
(f=--30; p<.01). However, it was determined that the perception of PJ (3=-.09; p>.05) and IJ ($=.15;
p>.05) were not significant predictors on teachers’ total score on the EDSaS.

Discussion and Conclusion

When the total scores received by teachers from OJS were evaluated, it was evident that their scores
were at a high level. Turhan et al. (2019), Babaoglan and Ertiirk (2013), as well as Polat and Celep
(2008), have noted that teachers' perceptions of organizational justice are high. Altinkurt and Yilmaz
(2012), Bas and Sentiirk (2011), and Yilmaz and Tasdan (2009) have also found that teachers view
organizational justice positively, while Celik and Giirsel (2017) reported that teachers' perceptions
of organizational justice are above the median level. In Titrek’s (2009) study, it was observed that
teachers' perceptions of organizational justice are positive, particularly in terms of communication
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with school management and other employees. However, Oztiirk (2020) presented results indicating
that organizational justice, as perceived by teachers, is at a lower level. In line with the findings of
the current research, it is apparent that the participating teachers view their administrators'
management as fair and maintain positive communication within the organization.

It was determined that the scores received by teachers from EDSaS were close to the median value.
Erdogan (2019) observed that school directors and teachers face ethical dilemmas at a moderate
level, not excessively high or low. Oduol and Cornforth (2019) found that secondary school
administrators often encounter ethical dilemmas. Ehrich et al. (2011) examined that it is inevitable
for teachers, whose professions are primarily based on moral values, to experience ethical dilemmas.
Maslovaty (2000) also noted that teachers encounter ethical dilemmas in various aspects, including
the classroom, organization, and school environment, as their profession involves a range of active,
reflective, and ethically complex decisions. Teachers interact with a diverse range of individuals,
including students, colleagues, parents, administrators, top managers, and other school employees.
Therefore, it can be concluded that due to the demands of their profession, teachers may encounter
numerous, varied, and complex ethical dilemmas.

Regarding the results, it is evident that there is no significant difference in the dimensions of StED,
PED, SyED, BED, and the total score of EDSaS based on gender. These findings align with a study
conducted by Ozivgen and Karagam (2020), which also reported no significant differences in sub-
dimensions and total scores concerning gender. In a study by Aktas (2022), it was similarly
determined that the scores of managers and submanagers on the total EDSaS score did not show
significant differences based on gender. Erdogan's (2019) study confirmed that teachers' scores in
the BED, StED, PED, and SyED dimensions and the total EDSaS score did not exhibit significant
differences with regard to gender. Dowd (2012) likewise found that teachers' experiences of ethical
dilemmas did not significantly differ based on gender. One might infer that the lack of significant
variation in teachers' experiences of ethical dilemmas based on gender is due to the fact that these
ethical dilemmas in the teaching profession are not directly related to gender. Regardless of gender,
any teacher may encounter ethical dilemmas while seeking solutions to problems involving
administrators, students, parents, or individuals within the school environment.

According to the results, based on age, it was observed that teachers' scores in the StED dimension
ranked highest for the age group of 42 and over, followed by the age group of 32-41, and lastly, the
age group of 22-31. Similarly, in the PED dimension, the highest scores were observed for the age
group of 42 and over, followed by the age group of 32-41, and then the age group of 22-31. In the
SyED dimension, the highest scores were for the age group of 32-41, followed by 42 and over, and
lastly, the age group of 22-31. For the total score of EDSaS and the BED dimension, the highest scores
were found for the age group of 42 and over, followed by the age group of 32-41, and then the age
group of 22-31. However, it was determined that there is no significant difference between the BED,
StED, PED, SyED, and the total score of EDSaS concerning age. A review of related literature reveals
that Ozivgen and Karagam (2020) did not find a significant relationship between teachers' scores in
the sub-dimensions, the total ethical dilemma score, and age. In Erdogan's (2019) study, it was
clearly explained that there is a significant difference in the BED, StED, and PED dimensions, as well
as the total EDSaS score based on age. However, it was found that the ethical dilemmas experienced
by teachers in the SyED dimension do not significantly vary with respect to age. Millerborg and
Hyle (1991) noted that school administrators' decision-making processes during ethical dilemmas
do not significantly differ with regard to age. Based on the present research findings, it can be
interpreted that teachers' evaluations of the ethical dilemmas they experience remain similar
regardless of their age. Whether young, middle-aged, or old, their ability to be affected by ethical
dilemmas and to address them does not seem to be influenced by age. Ethical dilemmas can be
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encountered by teachers of any age. While age is often associated with experience, it is important to
consider that problems in schools and the ethical dilemmas faced in resolving these issues may vary
depending on the individual and the specific situation.

According to the results, it was found that there is no significant difference in the BED, StED, PED,
and SyED dimensions and the total score of EDSaS based on the type of institution. A review of the
related literature shows that Aktas (2022) reported that the scores of managers and submanagers in
the BED, StED, PED, and SyED dimensions, as well as the total EDSaS score, do not exhibit
significant differences in relation to the type of institution. In Millerborg and Hyle's (1991) studyj, it
was determined that secondary school managers experience more ethical dilemmas than primary
school managers. In Duran's (2014) study, it was demonstrated that the levels of insight into ethical
conduct among preschool teachers vary statistically significantly based on the type of institution. It
is believed that the reason for the teachers' experiences of ethical dilemmas not varying significantly
with respect to the type of institution is that the missions of teachers in both types of educational
institutions share similarities. Consequently, it can be said that both secondary and high school
teachers encounter similar ethical dilemmas as they engage with students, parents, colleagues,
administrators, and individuals within the school environment.

According to the results, in terms of branch, teachers' received scores were ranked from highest to
lowest as VB, BEB, HSCB, Other Branches, and STB for the BED dimension. For the SyED dimension,
the order was BEB, HSCB, VB, Other Branches, and STB. In the StED dimension, the order was BEB,
HSCB, VB, Other Branches, and STB. For the PED dimension, the order was HSCB, BEB, VB, Other
Branches, and STB. For the total score of EDSaS, the order was BEB, HSCB, VB, Other Branches, and
STB. When searching the related literature, it is observed that Aktas (2022) found that the scores of
managers and submanagers in the total EDSaS score did not significantly differ based on branch. In
the study of Boydak Ozan et al. (2017), it was discovered that primary school teachers' perceptions
of their administrators' ethical leadership behaviors were higher than those of branch teachers.
Based on the present research results, although teachers belong to different branches, it can be
concluded that their evaluations of the SyED and PED dimensions are similar. The reason why
ethical dilemmas experienced by the teachers do not significantly differ in these dimensions based
on branch is likely because school management is primarily responsible for these dimensions, and
teachers are less involved in systemic and political matters at schools. Additionally, it was found
that scores received from the BED and StED dimensions, as well as the total score of EDSaS, varied
significantly in relation to the branch. In the BED dimension, it was determined that BEB, VB, and
HSCB teachers encounter more ethical dilemmas compared to STB teachers. This result can be
attributed to the fact that BEB, VB, and HSCB teachers teach more classes and can establish stronger
emotional bonds with students, leading to more behavioral ethical dilemmas. In the StED dimension
and the total EDSaS score, BEB and HSCB teachers were found to encounter more ethical dilemmas
than STB teachers. This result is mainly attributed to the higher level of responsibility required for
their lessons. BEB and HSCB teachers, as primary subject teachers, assign more theoretical
knowledge, homework, projects, and responsibilities to students, leading to an increased likelihood
of encountering structural ethical dilemmas.

According to the results, there is no significant difference in the BED, StED, PED, and SyED
dimensions and the total score of EDSaS with respect to the type of education level. In other words,
the levels of ethical dilemmas experienced by teachers with bachelor's and master's degrees appear
to be similar. When examining the related literature, Duran's (2014) research findings reveal
statistically significant variations in the levels of insight into ethical conduct among preschool
teachers based on their education level. This study suggests that master's degree-holding preschool
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teachers may exhibit higher levels of perception regarding ethical conduct compared to their
counterparts with bachelor's degrees. Similar to this outcome, Altinkurt and Yilmaz (2011) observed
variations in the thoughts about unethical behavior among pre-service teachers based on the
program they were enrolled in, whether it was undergraduate or graduate study without a thesis.
They found that undergraduate students had higher scores concerning thoughts about unethical
behavior compared to graduate students without the thesis requirement. In light of the present
research results, it can be concluded that teachers' ethical evaluations of the dilemmas they
encounter are not significantly influenced by whether they hold bachelor's or master's degrees. It
should be noted that not all teachers who pursue postgraduate education may have specialized in
the field of education, and even those with a master's degree in education may not have necessarily
studied ethical dilemmas during their education. These factors contribute to the similarity in the
ethical dilemmas experienced by teachers with undergraduate and graduate degrees.

In terms of employment type, it was found that there is no significant difference between the BED,
SyED, and PED dimensions and the total score of EDSaS. In other words, the levels of ethical
dilemmas experienced by permanent staff and temporary staff appear to be similar. However, when
examining the StED experienced by teachers, it became evident that permanent teachers face a
higher level of ethical dilemmas compared to their temporary counterparts, and this difference is
statistically significant. This result may be attributed to the fact that permanent teachers may feel
more job security due to their employment status. In other words, permanent teachers might feel
more confident in thinking critically and objecting to decisions made by administrators, as they have
a greater sense of job security. Consequently, permanent teachers may be more likely to encounter
ethical dilemmas when they find themselves in situations where they need to implement decisions
they believe are incorrect. On the other hand, temporary teachers, due to their employment status,
might be more hesitant to challenge administrative decision-making processes. They may be more
inclined to accept decisions they might not agree with, implement those decisions, and, therefore,
experience fewer ethical dilemmas.

The study reveals a negative, low-level, and significant relationship between the total score of EDSaS
and the perception of Distributive Justice (DJ). When controlling for the impact of the perception of
Procedural Justice (PJ) and Interactional Justice (IJ), the negative, low-level, and significant
relationship remains. Similarly, it is concluded that there is a negatively low-level and significant
relationship between the total score of EDSaS and the perception of PJ; when controlling for the
impact of DJ and IJ, the relationship remains negatively low-level but becomes insignificant.
Furthermore, there is a negative, low-level, and significant relationship between the total score of
EDSaS and the perception of IJ. However, when controlling for the impact of D] and PJ, the
relationship becomes positively low-level but insignificant. When D], PJ, and IJ are considered
together, it was determined that teachers have a positive, low-level, and significant correlation with
the total score of EDSaS, and these three variables collectively predict 8% of the total change in
ethical dilemmas. The study shows that the perception of DJ significantly explains the teachers' total
score on the EDSaS, while the perception of PJ and IJ are not significant predictors of the teachers'
total score on the EDSaS. Yoldas (2018) found a statistically positive, moderate-level, and significant
relationship between teachers' levels of insight into ethical leadership and their perception of
organizational justice. Cigcek (2014) observed that the perceptions of physical education teachers
regarding their administrators' ethical leadership behaviors and organizational justice are generally
at a moderate level. Matas Sancak (2014) determined that ethical leadership is an explanatory factor
for the perception of organizational justice, and their relationship is positive and significant. Yildirim
(2010) noted a statistically positive and significant relationship between teachers' perception of
ethical leadership and organizational justice. Based on the present research results, it is evident that
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if teachers perceive unfairness in the distribution of resources or decisions made by their
administrators, they are more likely to experience ethical dilemmas. In other words, when teachers
believe their administrators are making unfair decisions, such as scheduling, class assignments, or
rewards, it can lead to ethical dilemmas. Teachers may feel uncomfortable with the situation but
may have limited power to change it, which can contribute to ethical dilemmas. Moreover, raising
concerns with the administration about these unfair practices, seeking explanations for the decisions,
or requesting corrections may negatively impact communication between teachers and the
administration. In summary, teachers' sense of belonging and happiness in their institutions is
crucial for the effective functioning of educational organizations, as teachers are vital stakeholders
in schools. To achieve this, teachers' perceptions of justice in administrative processes within their
institutions are expected to be at a high level. It is believed that teachers who perceive their
organization as fair are likely to experience fewer ethical dilemmas.

In light of the current research findings, several recommendations are proposed for both
practitioners and researchers. Fair behaviors exhibited by administrators in the distribution of
resources, assignments, and awards can enhance teachers' perceptions of justice regarding their
administrators. This, in turn, may lead to increased trust and a heightened sense of responsibility
among teachers towards their institutions. It is advised that administrators should act without
discrimination when communicating with teachers and when organizing educational processes,
taking into consideration factors such as gender, age, type of institution, branch, education level,
and employment type. On the other hand, it is recommended that teachers equip themselves with
knowledge of 'professional ethics' and 'strategies for dealing with ethical dilemmas' to ensure they
act ethically and in accordance with ethical principles when confronted with decision-making
situations. To facilitate this, in-service training programs on 'ethical dilemmas and their resolutions'
can be organized for school administrators and teachers. These programs should feature both
theoretical and practical components, encompassing the study of ethical dilemma scenarios and
their practical resolution. Another valuable initiative is the establishment of an 'Ethics Committee'
within each educational institution, tasked with preparing for the ethical dilemmas that
administrators and teachers may encounter in the school environment. This committee can create
an 'Ethical Decision-Making Guide' tailored to the specific needs of the institution, offering practical
guidance for addressing ethical challenges effectively.

It is evident that there is a scarcity of studies focusing on the ethical dilemmas experienced by
teachers within the existing literature. Therefore, researchers are strongly encouraged to conduct
further investigations on this subject matter. This study's scope is limited to teachers working in
secondary and high schools within Rize province and its districts. To broaden the scope of
understanding, similar studies can be conducted with teachers in other cities and various types of
educational institutions. In this study, a quantitative research model was employed. To gain deeper
insights into the subject, it is recommended that researchers consider employing qualitative research
methods. These methods can provide a more comprehensive understanding of the ethical dilemmas
experienced by teachers, shedding light on the specific dimensions of these dilemmas and how
teachers approach their resolution.

Ethics Committee Approval: Approval was received from Recep Tayyip Erdogan University Social and
Humanities Ethics Committee for the application of the scales (Meeting Date: 16.03.2021, Meeting Decision
Number: 2021/63).
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OZET

MAKALE BILGISIi

Bu arastirmada, 6gretmenlerin yasadiklar: etik ikilemler {izerinde algiladiklar1 6rgiitsel
adaletin roliiniin incelenmesi amaclanmugtir. Tliskisel tarama modelinde gerceklestirilen
bu arastirmanin 6rneklemi ortaokul ve liselerde gorev yapan 379 (215 kadin, 164 erkek)
ogretmenden olusmaktadir. Arastirma sonucunda Ogretmenlerin yasadiklar: etik
ikilemlerin cinsiyet, yas, kurum tiirii, 6grenim diizeyi degiskenlerine gore anlaml bir
farkliik gostermedigi belirlenmistir. Ancak brans degiskenine goére davranissal etik
ikilem boyutunda, yapisal etik ikilem boyutunda ve okullarda etik ikilem toplam
puaninda; istihdam sekline gore ise yapisal etik ikilem boyutunda anlamli farklilik
oldugu belirlenmistir. Ayrica, arastirma ogretmenlerin yasadiklar: etik ikilem diizeyleri
ile drgiitsel adalet algilar1 arasinda negatif yonde, diisiik diizeyde ve anlamli bir iliskinin
bulundugunu ortaya koymustur. Orgiitsel adaletin etik ikilemdeki toplam degisimin
%8'ini Adalet Algisinin
ogretmenlerin Okullarda Etik Tkilem Olgegi Toplam’indan aldiklari puanlari anlamli
sekilde agikladigi; Tslemsel Adalet ve Etkilesimsel Adalet Algisimin ise 6gretmenlerin
Okullarda Etik TIkilem Olgegi Toplam’indan aldiklari puanlari anlamli sekilde
acgiklamadig1 bulunmustur.
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Giris

Adalet, calisanlar arasinda hakkin gozetilerek hakli ile haksizin ayirtedilmesidir. Hak sahibine
hakkinin verilmesi ve hakkin korunmas: olarak da tanimlanan adalet kavrami, hem toplum
hayatinda hem de ¢alisma hayatinda insanin kendisine verilmesini istedigi temel ihtiyaclardandir
(Turhan ve digerleri, 2019). Adalet kavraminin ¢alisma hayatindaki yansimalarindan olan orgiitsel
adalet, yonetici davraniglarinin calisanlar tarafindan adil olup olmadigina yonelik algilar1 ve bu
algilarin yapilan is ile ilgili farkli durumlara ne sekilde etki ettigi ile ilgilidir (Moorman, 1991).
C)rgiitsel adalet algisi ¢alisanlarin islerine karsi tutum ve davranislarma yon verebildigi gibi
calisanlarin performanslar1 ve orgiitiin basarisina da etki edebilmektedir (Selamat ve digerleri,
2017).

Ogretmenlerin 6rgiitlerine yonelik algilar1 olumlu yonde oldugu taktirde islerini daha mutlu sekilde
yapmalar1 ve basarili olmalar1 beklenen bir durumdur (Alanoglu, 2019). Bu durumun aksi
ogretmenlerin Orglite glivenlerinin azalmasina, islerini yeterince benimseyememelerine ve sonugta
kuruma olan baghlik ve performanslarinin diismesine sebep olabilmektedir (Uysal, 2019).
Ogretmenlerin orgiitlerine iliskin diistinceleri tizerinde etkisi olan unsurlardan birisi orgiitsel adalet
algilaridir. Egitim Orgiitlerinin yoneticilerinin adalet kavramma hakim olmasi ve bunu
oztimsemeleri egitim Orgilitiiniin saglikli bireyler yetistirmesinde onemli goriilmektedir (Cegen,
2019). Bununla birlikte egitim Orgiitlerindeki yonetici davranislarinin adil olarak algilanmasi,
ogretmenlerin diger Ogretmenler ve yoneticiler ile kurduklari iliskiyi de olumlu yonde
etkileyebilmektedir (Titrek, 2009). Bu durumun tersi, 6gretmenlerin yonetime olan giiveninin ve
kurumlarma olan inanglarinin azalmasina sebep olabilmektedir (Akdeniz, 2018).

Ogretmenlerin orgiitsel adalet algilarmin yiiksek diizeyde oldugunu ortaya koyan bazi aragtirmalar
bulunmaktadir (Titrek, 2009; Turhan ve digerleri, 2019). Oztiirk (2020) tarafindan yapilan
arastirmada ise Ogretmenlerin algiladig1 Orgiitsel adalet diisiik diizeyde bulunmustur. Bazi
aragtirmalarda 6gretmenlerin Orgiitsel adalet algilar ile duygusal titkenme (Alanoglu, 2019) ve
orgiitsel ikiytizliiliik (Kahveci ve digerleri, 2019) arasinda olumsuz yonde ve anlamli bir iliskinin
oldugu belirlenmigtir. Buna karsin, orgiitsel adalet algis1 ile okul yapisinin etkinlegtirilmesine
yonelik alg1 (Arik, 2021), is doyumu (Altinkurt ve Yilmaz, 2012), orgiitsel giiven (Polat ve Celep,
2008), orgiitsel vatandashk davranisi (Rauf, 2014), orgiitsel baghlik (Jameel ve digerleri, 2020),
Ogretmenlerin performansi (Chandrawaty ve Widodo, 2021), okul iklimi, 6gretmen profesyonelligi,
liderlik tarzi, akademik basar1 ve okul gevre is birligi, okul miidiiriine, meslektaslarina ve velilere
giiven (Dipaola ve Guy, 2009) arasinda olumlu yonde ve anlamli iligkilerin oldugu tespit edilmistir.

Egitim kurumlarinin ahlaki temeller {izerine kurulmus orgiitler oldugu diistiniilmektedir
(Greenfield, 1993). Bununla birlikte, kimi durumlarda egitim kurumlarinda gérev yapan yoneticiler
ve Ogretmenlerin kisisel degerleri ile Orgiitiin degerleri birbiriyle catisabilmekte ve bunun
sonucunda bireyler etik ikilem yasayabilmektedir (Erdogan ve Sezgin, 2020; Uztemur ve Ding, 2021).
Etik ikilem, bir olayin birbirine zit her iki tarafinda da dogrularin bulunmas: durumunda yasanilan
kararsizlik olarak tanimlanmaktadir (Cubukgu, 2020). Farkli bir tanimda ise etik ikilem; karar verme
siirecinde segilebilecek durumlardan tamaminin kabul edilebilir olmas: halinde, karar veren kisi ya
da kisilerin mevcut degerler arasindan hangisini sececegine ya da hangisinin daha makul olduguna
karar verememesi durumudur (Uztemur ve Ding, 2021: 216).
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Etik ikilemle karsilasan kisinin karar verme durumunda profesyonel davranis sergileyerek etik
kodlar1 uygulamas: gerekmektedir. Bu durum karar veren kisinin etik duyarhlik, farkindalik, teorik
bilgiyi uygulayabilme yeterliligi ve problem ¢6zme becerilerinin biitiinlestirilebilmesi ile ilgilidir
(Pope ve Vasquez, 2016). Ogretmenler ya da yoneticilerin mesleki bir ilke olarak &grencilerin
yararina olacak sekilde segim yapmasi beklenmektedir (Tekel ve Karadag, 2017). Ogrenciler igin bir
rol model olan 6gretmenlerin etik ikilemleri ¢ozme becerileri 6nemli goriilmektedir (Tezcan ve
Giiveng, 2020). Bu kapsamda etik ikilem yasayan bir 6gretmenin etik ikilem doguran durumun
sebeplerini arastirmasi ve etik ilkeleri gozden gegirerek karar vermesi 6nem tagimaktadir (Strike ve
digerleri, 2005). Bu baglamda 6gretmenlerin yasadiklar: etik ikilemlerin incelenmesinin énemli bir
konu oldugu diisiiniilmektedir.

Ikiz ve Camadan (2021) 6gretmenlerin cogunlukla mesleki ve bilimsel sorumluluk konusunda etik
ikilemle karsilastiklarini ortaya ¢ikarmistir. Camadan ve digerleri (2020) tarafindan yapilan
arastirmada Ogretmenlerin gizlilik, yetkinlik ve goniilliiliikk durumlarinda mesleki etik ve yasal
problemlerle karsilastiklar: ve bu problemi asamadiklarinda etik ikilem yasadiklar1 belirlenmistir.
Ozivgen ve Karacam’in (2020) yaptig1 arastirmada ogretmenlerin yasadiklar: etik ikilemler ve
bunlarin alt boyutlar1 (davranissal, yapisal, politik, sistemsel) ile yas, kidem, cinsiyet, ¢alisilan
kurumun kademesi degiskenleri arasinda anlaml bir iliski bulunamamistir. Tezcan ve Giiveng'in
(2020) yaptig1 arastirmanin sonucuna gore 0gretmenlerin karsilastiklar1 mesleki etik ikilemler dort
bashik altinda toplanmustir: 6grenciyi koruma, adil degerlendirme, meslektasi koruma ve veli
miidahalesini dengeleme. Erdogan’in (2019) yaptig1 aragtirmanin sonuglarma gore, okul yoneticileri
ve Ogretmenler ¢ogunlukla orta diizeyde etik ikilem yasadig1 ve Ogretmenlerin yasadiklar: etik
ikilemler ile cinsiyet degiskeni arasinda anlamli bir fark olmadig1 bulunmustur. Bununla birlikte,
orta yas grubundaki ogretmenlerin diger yas gruplarina gore daha fazla etik ikilem yasadig:
sonucuna ulasilmistir.

Ogretmenlerin gorev yaptiklar1 Orgiitiin yonetimine iliskin adalet algisinin kendilerini orgiite ait
hissetmelerine, daha iyi igbirligi yapmalarina, daha basarili ¢iktilar elde etmelerine, is arkadaslar:
ve Orgiit yoOneticileri ile uyum igerisinde calisabilmelerine katki saglayacagi soylenebilir. Bu
baglamda ogretmenlerin hem orgiitiin belirlenen hedeflerine ulasmasinda hem de Kkisisel
ihtiyaglarinin giderilmesinde, adil yonetilen bir kurumda gorev yaptiklarini diistinmelerinin 6nemli
oldugu degerlendirilmektedir. Ogretmenlerin is yasantisinda etife uygun hareket etmeleri diger
onemli bir konu olarak diisiiniilmektedir. Nitekim 6gretmenlerin etige uygun hareket etmeleri
mesleki ve kisisel yasantilar1 agisindan 6nem tasidig1 gibi rol model olduklar: 6grencilerin davranis
ve tutumlarinda da olumlu yonde degisiklikler yapabilir. Ogretmenlerin etik ikilem yasama
durumlarinin  ¢alistiklar1 kurumdaki isleyise iliskin adalet algisi ile iligkili olabilecegi
ongoriilmektedir. Ogretmenlerin gorev yaptiklart okuldaki ydnetim siireclerini adaletsiz
algilamalari, bu durumdan rahatsiz olmalar1 ancak bunu degistirebilecek giiglerinin olmamasi ve
bu sistem igerisinde ¢alismaya devam etmek zorunda olmalari ise etik ikilem yasamalarina neden
olabilir. Bu ¢ercevede 6gretmenlerin algiladiklar: 6rgiitsel adaletin azalmasimin etik ikilem yasama
olasiliklarini artirabilecegi tahmin edilmektedir. Tlgili alanyazinda 6gretmenlerin algiladiklar
orgiitsel adalet ve yasadiklari etik ikilemler arasindaki iliskinin incelendigi herhangi bir arastirmaya
rastlanmamuistir. Dolayisiyla arastirmanin sonuglarinin, bu alanda yapilacak olan calismalara
kaynaklik edebilecegi diisiiniilmektedir. Bu cercevede arastirmada asagidaki sorulara yanit
aranmigtir:

1. Ogretmenlerin algiladiklar drgiitsel adalet ve yasadiklari etik ikilemler ne diizeydedir?
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2. C)gretmenlerin yasadiklar: etik ikilemler cinsiyet, yas, kurum tiirii, brans, 6grenim diizeyi,
istthdam sekli agisindan anlamli bir farklilik gostermekte midir?

3. Ogretmenlerin yasadiklari etik ikilemler ile algiladiklar1 6rgiitsel adalet arasinda anlamli bir
iligki var midir?

4. Ogretmenlerin algiladiklar1 rgiitsel adalet, yasadiklar etik ikilem diizeylerinin anlamli bir
yordayicist midir?

Yontem

Arastirmanin Modeli

Bu arastirma iligkisel tarama modeline dayali olarak tasarlanmistir. Iligkisel tarama modeli, iki veya
daha fazla sayidaki degiskenin birlikte degisiminin varligin1 ve/veya derecesini belirlemeyi
amaglamaktadir (Karasar, 2018). Bu arastirmada oncelikli olarak ogretmenlerin yasadiklar: etik
ikilemler tizerinde algiladiklar1 6rgiitsel adaletin rolii incelenmeye ¢alisilmistir. Ayrica arastirmada
O0gretmenlerin yasadiklar1 etik ikilemlerin demografik degiskenlere (cinsiyet, yas, kurum tiirii,
brans, Ogrenim diizeyi ve istihdam sekli) gore istatistiki agidan anlamli sekilde farklilasip
farklilasmadig incelenmistir.

Arastirmanin Evren ve Orneklemi

Aragtirmanin evrenini, 2020-2021 egitim-6gretim yilinda Rize ilinde ortaokullarda ve liselerde gorev
yapan ogretmenler olusturmaktadir. Aragtirmanin 6rneklemi ise zaman ve emek agisindan avantajlh
olmas1 nedeniyle uygun ornekleme yontemine gore secilen 379 ogretmenden olusmaktadir.
Arastirmanin 6rneklemine iliskin detayli bilgiler Tablo 1’de sunulmustur.

Tablo 1
Katilimeilarin Demografik Ozellikleri

Degisken Frekans (f) Yiizde (%)

Cinsiyet Kadin 215 56.70
Erkek 164 43.30
Toplam 379 100

Yas 22-31 87 23.00
32-41 190 50.10
42 ve tizeri 102 26.90
Toplam 379 100

Kurum Tiri Ortaokul 212 55.90
Lise 167 44.10
Toplam 379 100

Brans Temel Egitim Branglar1 170 44.90
Mesleki Branglar 41 10.80
Ortadgretim Kiiltiir Branslari 118 31.10
Ozel Yetenek Gerektiren Branglar 30 7.90
Diger 20 5.30
Toplam 379 100

Ogrenim Diizeyi Lisans 323 85.20
Yiikseklisans 56 14.80
Toplam 379 100

Istihdam Sekli Kadrolu 347 91.60
Sozlesmeli 32 8.40
Toplam 379 100
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Veri Toplama Araclarn

Aragtirma verileri iig aracin uygulanmastyla toplanmugtir: “Kisisel Bilgi Formu”, “Orgiitsel Adalet
Olgegi” ve “Okullarda Etik Ikilem Olgegi”.

Kisisel Bilgi Formu

Kisisel Bilgi Formu, arastirmaci tarafindan katilimcalarin birtakim o6zellikleri hakkinda bilgi
toplamak icin hazirlanmistir. Bu form ile arastirmaya katilan 6gretmenlerin cinsiyet, yas, kurum
tiirii, brans, 6grenim diizeyi ve istihdam sekli ile ilgili bilgiler elde edilmistir.

Orgiitsel Adalet Olcegi

Orgiitsel Adalet Olcegi (OAO), Niehoff ve Moorman (1993) tarafindan gelistirilmis, Polat (2007)
tarafindan Tiirkge'ye uyarlamistir. Olcegin gecerligini test etmek igin agimlayici faktor analizi
yapilmis ve orijinal Olgektekine benzer sekilde 19 madde olarak ii¢ boyutta simiflandirilmistir
(Dagitimsal Adalet (DA), Islemsel Adalet (IA) ve Etkilesimsel Adalet (EA)). Olgekte tersten
puanlanan madde bulunmamaktadir. Olgegin giivenirligini test etmek igin yapilan Cronbach’s
Alpha i¢ tutarlilik katsayis1 .96 olup, yiiksek diizeyde i¢ tutarliliga isaret etmektedir. Buna ek olarak,
OAO'niin alt boyutlar giiglii giivenilirlik katsayilar1 sergilemektedir: DA: .89, {A: .95 ve EA: .90.
0AO puanlarina iliskin elde edilen tanimlayici istatistikler su sekildedir: N=379, Minimum=1,00,
Maksimum=5,00, x=3,85, SD=.90, Carpiklik=-.71, Basiklik=-.14. Olgekten elde edilen ortanca degeri
3'tiir. OAO 5'li Likert tipi bir 6l¢ek oldugundan katilimcilarin puanlarinin ortancanin tizerinde
oldugu anlagilmaktadir.

Okullarda Etik Ikilem Olcegi

Okullarda Etik Tkilem Olgegi (OEIO), Erdogan (2019) tarafindan gelistirilmistir. Ol(;egin gecerliginin
belirlenmesi icin a¢imlayici faktor analizi (AFA) yapilmis, analiz sonuglari 30 maddenin dort
faktorde toplandigini gostermistir (Davranissal Etik Tkilem (DEI), Yapisal Etik Ikilem(YEI), Politik
Etik Ikilem (PEI) ve Sistemsel Etik Ikilem (SEI)). Olgekte tersten puanlanan madde
bulunmamaktadir. Olgegin bir sonraki gecerliligini belirlemek icin dogrulayici faktor analizi (DFA)
uygulanmistir. Ulasilan bulgular su sekildedir: ki-kare (x?)/serbestlik derecesi (sd)=1.79,
RMSEA=.072, CFI=.87, GFI=.76. OEIO'niin alt boyutlar1 giiglii Cronbach Alpha giivenilirlik
katsayilar1 sergilemektedir: DEI: .79, YEI: .88, PEIL: .92 ve SEI: .84 olup, yiiksek i¢ tutarlilik ve
giivenirlige isaret etmektedir. OEIO puanlarma iligkin elde edilen taumlayici istatistikler su
sekildedir: N=379, Minimum=1.00, Maksimum=>5.00, x=2.63, SD=.87, Carpiklik=.15, Basiklik=-.49.
Olgekten elde edilen ortanca deger 3'tiir. OEIO 5'li Likert tipi bir 6lcek oldugundan katilimcilarin
puanlarinin ortancaya yakin oldugu anlasilmaktadir.

Verilerin Toplanmasi

Olgeklerin uygulanabilmesi igin Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik
Kurulunun (Toplant: Tarihi: 16.03.2021, Toplant1 Karar Sayisi: 2021/63) onay1 alinmistir. Uygulama
igin gerekli olan Aragtirma Uygulama Izin Belgesi “ayse.meb.gov.tr” internet sitesi iizerinden
alinmistir. Olgekler il merkezi ve ilgelerindeki ortaokul ve liselerde gorev yapan dgretmenlere
arastirmanin veri toplama araglar: goniilliiliik esasina dayali olarak uygulanmuistir.

387



Esra Sacli * Fatih Camadan

Verilerin Analizi

Verilerin analizinde, verilere kapsamli bir genel bakis saglamak i¢in aragtirmanin birinci amacina
(Ogretmenlerin algiladiklar1 drgiitsel adalet ve yasadiklari etik ikilemler ne diizeydedir?) yonelik
olarak frekans, minimum, maximum, ortalama, standart sapma (SS), ¢arpiklik ve basiklik degerleri
hesaplanmigtir. Aragtirmanin ikinci amacmna (Ogretmenlerin yasadiklari etik ikilemler cinsiyet, yas,
kurum tiirii, brans, 6grenim diizeyi, isttihdam sekli agisindan anlamli bir farklihik gostermekte
midir?) yonelik olarak; t-Testi, Mann-Whitney U, tek faktorlit ANOVA, Tukey, Kruskal-Wallis H,
Tamhane testi yapilmistir. Arastirmanin tigiincii amacina (Ogretmenlerin yasadiklar: etik ikilemler
tizerinde algiladiklar orgiitsel adaletin anlamli bir rolii var midir?) yonelik olarak korelasyon analizi
yapilmistir. Aragtirmanin  dordiincii amacma (Ogretmenlerin algiladiklar1 orgiitsel adalet,
yasadiklari etik ikilem diizeylerinin anlamli bir yordayicis1 midir?) yonelik olarak ise ¢coklu dogrusal
regresyon analizi yapilmistir. Arastirma sonucunda elde edilen verilerin analizinde SPSS 22.00 paket
programi kullanilmistir.

Coklu dogrusal regresyon analizinin yapilabilmesi icin 6ncelikle “Orneklem biiyiikliigii, Coklu
ortak dogrusallik ve teklilik, U¢ degerler, Normallik ve dogrusallik” olarak adlandirilan bir takim
varsayimlarin saglanmasi gerekmektedir (Pallant, 2015). S6z konusu varsayimlarin saglanip
saglanmadig1 arastirma kapsaminda test edilmis ve elde edilen sonuglar asagida sunulmustur.

Orneklem Biiyiikliigii

Bu arastirma 379 katilimcidan olusmaktadir. Orneklem bliytikligii agisindan arastirmaya katilan
katihmar sayisinin yeterli olup olmadigin1 hesaplamak amaciyla Tabachnick ve Fidell'in (2015)
gelistirdigi “N>50+8m (m=bagimsiz degiskenlerin sayis1)” formiilii kullamilmistir. Arastirmada
bulunan 3 bagimsiz degisken (Dagitimsal Adalet, Islemsel Adalet ve Etkilesimsel Adalet) dikkate
alindiginda (379>74) 6rneklem biiyiikliigiiniin aragtirma igin yeterli oldugu anlagilmaktadar.

Coklu Ortak Dogrusallik ve Teklilik

Coklu ortak dogrusallik bagimsiz degiskenler arasinda ¢oklu baglanti probleminin olup olmadig:
ile ilgilidir. Sencan’a (2005) gore, ¢oklu baglant1 probleminin bulundugunu anlamak i¢in bagimsiz
degiskenler arasindaki korelasyon .90'in {izerinde hesaplanmasi gerekmektedir. Bu baglamda ilk
olarak bagimsiz degiskenler arasindaki korelasyonlar hesaplanmis ve korelasyon katsayilarinin .73
ile .84 arasinda oldugu bulunmustur (Tablo 12). Bagimsiz degiskenler arasindaki iliskinin .90’dan
kiiciik olmasi sebebiyle coklu baglanti probleminin olmadig: anlasilmistir. Bununla birlikte VIF
(Variance Inflation Factor) ve TV (Tolerance Value) degerleri de hesaplanmistir. VIF<10 ve TV>.02
bulunmasi ¢oklu baglant1 probleminin olmadigmin gostergesidir (Field ve digerleri, 2009). Tablo 13
incelendiginde VIF degerleri<10 ve TV>.02 oldugu goriilmiis ve bagimsiz degiskenler arasinda ¢oklu
baglanti probleminin olmadig1 anlasilmistir.

U¢ Degerler

Tek degiskenli u¢ degerlerini belirlenmek amaciyla hesaplanan z puanlarinin |13 |”ten kiigiik olmasi
gerekmektedir (Tabachnick ve Fidell, 2015: 282). Analiz sonucu hesaplanan z puanlar <|3|
oldugundan, tek degiskenli normallik varsayiminin saglandig1 goriilmiistiir. Cok degiskenli ug
degerler icin ise Mahalanobis degeri goz oniinde bulundurulmustur. Arastirmada ii¢ bagimsiz
degisken yer almaktadir. Arastirmanin veri setinde ii¢ bagimsiz degisken icin 0.001 anlamlilik
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diizeyindeki x>=9.21 kritik degerinden yiiksek bir deger olmadig: anlasildigindan ¢ok degiskenli
normalligin de saglandig: anlagilmistir (Tabachnick ve Fidell, 2015).

Normallik ve Dogrusallik

Coklu regresyon analizinin yapilabilmesi i¢in bagimsiz degiskenler ile bagimli degisken arasindaki
iliskinin dogrusal olup olmadig1 ve puan dagilimlarinin normal olup olmadig test edilmistir. Elde
edilen sonuglar Sekil 1’de sunulmustur.

Sekil 1

Okullarda Etik Ikilem Olcegi Toplam ve Bagimsiz Degiskenlere Iliskin Histogram Grafigi, Sacilma Diyagrami
ve Regresyon Dogrusu

Histogram Normal P-P Plot of Regression Standardized Residual
Dependent Variable: EDSasS Dependent Variable: EDSaS
10

TEE

L]

Frequency
Expected Cum Prob

0 2 f 00 02 04 0§ 08 10

Regression Standardized Residual Observed Cum Prob

Sekil 1 incelendiginde yordayici degiskenler (Dagitimsal Adalet, Islemsel Adalet, Etkilesimsel
Adalet) ile yordanan degisken olan OEIO Toplam’a iligkin olusturulan histogram ve sacilma
diyagraminda dogrusal bir iliskinin oldugu ve noktalarin bir ¢izgi etrafinda bir araya geldigi
goriilmektedir. Dolayisiyla bagimsiz degiskenler ile bagiml degisken arasinda dogrusal bir iliskinin
oldugu ve puanlarin normal dagilim gosterdigi anlagilmigtir.

Yukarida yapilan aciklamalar 1s1ginda coklu dogrusal regresyon analizinin yapilabilmesi igin
gerekli goriilen varsayimmlarin saglandigr anlasilmistir. Bu asamadan sonra g¢oklu dogrusal
regresyon analizi yapilmis ve ulasilan sonuglar Tablo 13’te sunulmustur.

Bulgular

Bu arastirmada 6gretmenlerin yasadig etik ikilemlerin gesitli demografik degiskenlere gore anlaml
diizeyde farklilik gosterip gostermedigini belirlemek amaciyla analizler yapilmistir. Okullarda Etik
fkilem Olgegi'nden alinan puanlarin cinsiyet degiskenine gore anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla t-Testi yapilmugtir. Oncelikle bu testin yapilabilmesi icin gerekli
goriilen varyans homojenliginin saglanip saglanmadigi kontrol edilmistir. Bu amacla yapilan
Levene testlerinin sonuglarma gore varyans homojenliginin saglandig1 anlasilmis ve t-testinin
yapilmasi kararlagtirilmistir (Yapisal Etik Ikilem: Levene Test=1.59, p>,05, Politik Etik [kilem: Levene
Test=.14, p>,05 ve Sistemsel Etik [kilem: Levene Test=.70, p>,05). Yapilan t-testlerinin sonucu Tablo
2’de sunulmustur.
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Tablo 2

Ogretmenlerin Yasadi$1 Etik Ikilemlerin Cinsiyet Degiskeni A¢isindan Incelenmesine Iliskin t-Testi Sonuclart

Levene’s Test

Degisken Cinsiyet N X SD t sd P - =

Yapisal Etik Ikilem  Kadin 215 2.93 1.04 1.17 377 24 1.59 .20
Erkek 164 2.80 1.13

Politik Etik Ikilem Kadin 215 2.54 1.15 .82 377 41 .14 .70
Erkek 164 2.44 1.20

Sistemsel Etik Kadin 215 2.48 .95 .75 377 45 .70 40

Ikilem Erkek 164 240  1.00

Tablo 2 incelendiginde Yapisal Etik Ikilem (ter) = 1.17; p > .05), Politik Etik Ikilem (te7) = 0.82; p >
.05) ve Sistemsel Etik Ikilem (te7) = 0.75; p > .05) puanlarmn cinsiyete gore anlamli bir farklilik
gostermedigi goriilmektedir.

Davranissal Etik Ikilem (Levene Testi=4.83, p<.05) ve Okullarda Etik Ikilem Olgegi Toplam (Levene
Testi=4.19, p<.05) i¢in varyans homojenligi saglanmadigindan nonparametrik bir test olan Mann-
Whitney U Testi yapilmigtir (Tablo 3).

Tablo 3

Ogretmenlerin Yasadigi Etik Ikilemlerin Cinsiyet Degiskeni Agisindan Incelenmesine Iliskin Mann-Whitney
U Testi Sonuclar

Varyans
‘. o Sira Sira Homojenligi
Degisken Cinsiyet N Ortalamast  Toplamu v z P Levene
Testi
Davrarnisgsal Kadin 215 197.03 42361.50 1611850 -143 .15 4.83 .03
Etik ikilem Erkek 164 180.78 29648.50
Toplam 379
Okullarda Kadin 215 196.77 42306.50 16173.50 -1.37 .16 4.19 .04
Etik Tkilem Erkek 164 181.12 29703.50
Olgegi Toplam 379
Toplam

Sira ortalamalar1 incelendiginde Davranigsal Etik Ikilem boyutunda (U = 16118.50; p > .05) ve
Okullarda Etik ikilem Olgegi Toplaminda (U = 16173.50; p > .05) kadinlarin erkeklere gore daha
yiiksek diizeyde etik ikilem yasadiklar1 goriilmektedir. Ancak bu farkliligin istatistiksel acidan
anlamli olmadig anlagilmaktadir.

Okullarda Etik Ikilem Olgegi'nden alinan puanlarin yas degiskenine gore anlamh bir farklilik
gosterip gostermedigini belirlemek amaciyla ANOVA yapilmistir. Oncelikle bu testin yapilabilmesi
icin gerekli goriilen varyans homojenliginin saglanip saglanmadigi kontrol edilmistir. Bu amagla
yapilan Levene testlerinin sonuglarina gore varyans homojenliginin saglandigi anlasilmis ve
ANOVAnin yapilmasi kararlastirilmistir (Yapisal Etik Ikilem: Levene Test=.53, p>.05, Politik Etik
Ikilem: Levene Test=2.15, p>.05, Sistemsel Etik Ikilem: Levene Test=2.67, p>.05 ve Okullarda Etik
Tkilem Olgegi Toplam: Levene Test=2.30, p>.05). Yapilan ANOVA sonucu Tablo 4'te sunulmustur.
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Tablo 4
Ogretmenlerin Yasadi$1 Etik Ikilemlerin Yas Degiskeni Agisindan Incelenmesine Iliskin ANOVA Sonuclari

Levene
Degisken Yas N X SS KT sd KO F p Testi

F P
Yapisal 22-31 87 284 1.05 Gruplararasi .44 2 22 18 .82 53 .58
Etikikilem 3541 190 286 106 Gruplarici 44359 376 1.18

42 + 102 293 1.15 Toplam 44403 378

Total 379 2.88 1.8
Politik Etik 2231 87 237 115 Gruplararast 391 2 195 141 24 215 .11
Ikilem 3241 190 247 112 Gruplarici 51953 376 1.38

42 + 102 2.65 127 Toplam 523.45 378

Total 379 249 117
Sistemsel 22-31 87 234 91 Gruplararast 1.28 2 .64 .67 .51 2.67 .07
Etikikilem 3547 100 249 94 Gruplarici = 35939 376 .95

£+ 102 245 108 Toplam 360.67 378
Total 379 245 .97
Okullarda  22-31 87 255 .82  Gruplararast .99 2 49 64 52 230 .10
Bk lkilem 3541 190 263 84 Gruplarigi 29132 376 .77
?ﬁiﬂ ©2+ 102 270 97 Toplam 29231 378

Total 379 263 .87

Tablo 4 incelendiginde Yapisal Etik Ikilem boyutundan alinan puanlarin yas degiskenine gore en
yliksekten en diislige; 42 ve tlizeri yasinda olan ogretmenler (X =2.93), 32-41 yas araligindaki
ogretmenler (X=2.86) ve 22-31 yas araligindaki 6gretmenler (x=2.84) seklinde oldugu goriilmektedir.
Politik Etik Ikilem boyutundan alinan puanlarin yas degiskenine gére en yiiksekten en diisiige; 42
ve lizeri yasinda olan 0gretmenler (X =2.65), 32-41 yas araligindaki 6gretmenler (x =2.47) ve 22-31
yas aralifindaki ogretmenler (x=2.37) seklinde oldugu goriilmektedir. Sistemsel Etik Tkilem
boyutundan alinan puanlarin yas degiskenine gore en yiiksekten en diisiige; 32-41 yas araligindaki
ogretmenler (X =2.49), 42 ve iizeri yasinda olan ogretmenler (X =2.45) ve 22-31 yas araligindaki
ogretmenler (X =2.34) seklinde oldugu goriilmektedir. Son olarak, Okullarda Etik Ikilem Olgegi
Toplam puanlarinin ise yas degiskenine gore en yiiksekten en diistige; 42 ve iizeri yasinda olan
ogretmenler (X =2.70), 32-41 yas araligindaki ogretmenler (X =2.63) ve 22-31 yas araligindaki
ogretmenler (x'=2.55) seklinde oldugu goriilmektedir.

Yapilan ANOVA sonuglaria gore YEI (Feaz) = 0.18; p > .05), PEI (Far = 1.41; p > .05), SEI (Fear) =
0.67; p>.05), ve OEIO Toplam (Fe-s76) = 0.64; p >.05) puanlarinin yasa gore istatistiksel agidan anlamh
farklilik gostermedigi anlasilmustir.

Ogretmenlerin Yasadiklar1 Etik Ikilem diizeyinin yas degiskenine gore farklilasma durumunun
incelenmesinde Davranigsal Etik Ikilem boyutu igin varyans homojenliginin saglanmadigi (Levene
Testi=4.31, p<.05) anlasildigindan nonparametrik bir test olan Kruskal-Wallis H testi kullanilmistir
(Tablo 5).
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Tablo 5

Ogretmenlerin Yasadig1 Etik Ikilemlerin Yas Degiskeni Agisindan Incelenmesine Iliskin Kruskal-Wallis H
Testi Sonucu

Varyans Homojenligi

Degisken Yas N Sira Ortalamast X2 sd p Levene Testi D
Davranigsal = 22-31 87 182.83 59 2 74 4.31 .01
Etik Ikilem  32-41 190 190.59

42 + 102 195.02

Toplam 379

Sira ortalamalar1 incelendiginde Davramigsal Etik Tkilem boyutundan alman puanlarin yas
degiskenine gore en yiiksekten en diistige; 42 ve {lizeri yasinda olan dgretmenler (Sira Ortalamast:
195.02), 32-41 yas araligindaki ogretmenler (Sira Ortalamasi: 190.59) ve 22-31 yas araligindaki
ogretmenler (Sira Ortalamasi: 182.83) seklinde oldugu goriilmektedir. Ancak yaslar arasindaki bu
farkliliklarin istatistiksel agidan anlamli olmadig1 anlasilmaktadir (X?2 = 0.59; p > .05).

Okullarda Etik Ikilem Olgegi'nden alinan puanlarin kurum tiirii degiskenine gore anlamli bir
farkhilik gosterip gdstermedigini incelemek amaciyla t-Testi yapilmistir. Oncelikle bu testin
yapilabilmesi igin gerekli goriilen varyans homojenliginin saglanip saglanmadig1 kontrol edilmistir.
Bu amagla yapilan Levene testlerinin sonuglaria gore varyans homojenliginin saglandig: anlasilmis
ve t-testi'nin yapilmas: kararlastirilmistir (DEi: Levene Testi=3.95, p>.05, YEI: Levene Testi=.20,
p>.05, PEI: Levene Testi=.82, p>.05, SEI: Levene Testi=.94, p>.05 ve OEIO Toplam: Levene Testi=2.01,
p>.05). Yapilan t-Testlerinin sonucu Tablo 6’da sunulmustur.

Tablo 6

Ogretmenlerin Yasadi§1 Etik Ikilemlerin Kurum Tiirii Degiskeni Agisindan Incelenmesine Iliskin t-Testi
Sonuclart

Levene Testi

Kurum Tiirii N X SS t sd p

Degisken

F P
Davranigsal Etik  Ortaokul 212 2.74 .83 1.06 377 28 3.95 .05
ikilem Lise 167 264 95
Yapisal Etik Ortaokul 212 2.91 1.09 68 377 49 20 .65
ikilem Lise 167 28 107
Politik Etik Ortaokul 212 245 114 -88 377 37 82 36
Ikilem Lise 167 255 121
Sistemsel Etik Ortaokul 212 2.46 .95 .29 377 77 .94 .33
ikilem Lise 167 243 1.00
Okullarda Etik  Ortaokul 212 264 84 23 377 81 2.01 15
lkilem Olgegi [ jqe 167  2.62 92
Toplam

Tablo 6 incelendiginde Davranigsal Etik Ikilem (te7=1.06; p>.05), Yapisal Etik Ikilem (ter=.68;
p>.05), Politik Etik Ikilem (t@77=-.88; p>.05), Sistemsel Etik Ikilem (t@77=.29; p>.05) ve Okullarda Etik
fkilem Olgegi Toplam (t@7=.23; p>.05) puanlarinin &gretmenlerin calistiklart kurum tiiriine gore
anlamli bir farklilik gostermedigi goriilmektedir.
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Okullarda Etik Ikilem Olgegi Toplam puanlarinin brans degiskenine gére anlamli bir farklilik
gosterip gostermedigini belirlemek amaciyla ANOVA yapilmistir. Oncelikle bu testin yapilabilmesi
icin gerekli goriilen varyans homojenliginin saglanip saglanmadig1 kontrol edilmistir. Bu amacla
yapilan Levene testlerinin sonuglarina gore varyans homojenliginin saglandig1 anlagilmis ve
ANOVA'nin yapilmasi kararlagtirilmistir (DEI: Levene Testi=2.18, p>.05 ve SEI: Levene Testi=2.10,
p>.05). Yapilan ANOVA sonucu Tablo 7’de sunulmustur.

Tablo 7

Ogretmenlerin Yasadi$1 Etik Ikilemlerin Brans Degiskeni A¢isindan Incelenmesine Iliskin ANOVA Sonuclari
Levene

Degisken Brans N ¥ Ss VK KT sd KO F p _Testi Tukey
F P

Davranigsal TEB 170 2.82 .83 Gruplararast 15.50 4 3.87 5.08 .00 218 .07 4<1
Etik Ikilem (1)

MB(2) 41 287 111 Gruplarici 28538 374 .76 4<2
OKB 118 2.62 .87  Toplam 300.89 378 4<3
©)

OYGB 30 210 .83

(4)

Diger 20 256 .71

©)

Total 379 2.69 .89

Sistemsel BEB 170 254 98  Gruplararast 7.93 4 1.98 210 .08 210 .08

Etik Ikilem (1)
VB(2) 41 235 1.05 Gruplarici 35273 374 .94
HSCB 118 249 1.01 Toplam 360.67 378
®)
SIB(4) 30 206 .73
Other 20 220 .67
©)
Total 379 245 97

TEB: Temel Egitim Branslari, MB: Mesleki Branslar, OKB: Ortadgretim Kiiltiir Branglari, OYGB: Ozel Yetenek
Gerektiren Branslar, Diger: Rehberlik ve Ozel Ogretim Branglari

Tablo 7 incelendiginde Davramigsal Etik Ikilem boyutundan alinan puanlarin brans degiskenine
gore en yiiksekten en diisiige; MB (X=2.87), TEB (X=2.82), OKB (x=2.62), Rehberlik ve Ozel Ogretim
Branslar1 (Diger) (X =2.56) ve OYGB (x =2.10) seklinde oldugu goriilmektedir. Yapilan ANOVA
sonuglarma gore Davranigsal Etik Tkilem (F(2-376)=5.08; p<.05) puanlarinin brans degiskenine gore
anlamli bir sekilde farklilastig1 goriilmektedir. Davramigsal Etik fkilem puanlarinin hangi branglar
agisindan farklilagtigini belirlemek icin Tukey testi yapilmistir. Tukey testi sonucuna gore Ozel
Yetenek Gerektiren Branslarda (OYGB) olanlarin (x=2.10), Temel Egitim Branslarinda (TEB) (x=2.82),
Mesleki Branglarda (MB) (x=2.87) ve Ortaogretim Kiiltiir Branslarinda (OKB) (X=262) olanlara gore
Davramigsal Etik Ikilem puanlarinin anlamh diizeyde daha yiiksek oldugu bulunmustur.

Sistemsel Etik Ikilem boyutundan alinan puanlarin brans degiskenine gore en yiiksekten en diisiige;
TEB (X =2.54), OKB (X =2.49), MB (X =2.35), Diger (X =2.20) ve OYGB (X =2.06) seklinde oldugu
goriilmektedir. Sistemsel Etik Ikilem (F376=2.10; p>.05) puanlarinin bransa gore istatistiksel agidan
anlamli farklilik gostermedigi anlagilmistir.

393



Esra Sacli * Fatih Camadan

Yapisal Etik Ikilem (Levene Testi=2.88; p<.05), Politik Etik Ikilem (Levene Testi=2.65; p<.05) ve
Okullarda Etik Tkilem Olgegi Toplam (Levene Testi=3.23; p<.05) igin varyans homojenliginin
saglanmadig1 anlasildigindan nonparametrik bir test olan Kruskal-Wallis H testi kullanilmistir
(Tablo 8).

Tablo 8

Ogretmenlerin Yasadi1g1 Etik Ikilemlerin Brans Degiskeni Agisindan Incelenmesine Iliskin Kruskal-Wallis H
Testi Sonucu

Varyans
Degisken Brans N  Sira Ortalamas: X2 sd p Homojenligi Tam.hane
Levene Testi
. P
Testi
Yapisal Etik  TEB (1) 170  205.78 1586 4 .003 2.88 .02 1>4
Tkilem MB (2) 41 178.35 3>4
OKB (3) 118  193.64
OYGB (4) 30 132.23
Diger (5) 20 144.95
Total 379
Politik TEB (1) 170  193.01 5.19 4 26 2.65 .03
Etik Ikilem  MB (2) 41  181.70
OKB (3) 118 199.90
OYGB (4) 30 15143
Diger (5) 20 180.90
Total 379
Okullarda TEB (1) 170  201.86 1395 4  .007 3.23 .01 1>4
Etik Ikilem  MB (2) 41 184.44 3>4
Olgegi OKB (3) 118  196.12
Toplam OYGB (4) 30 127.27
Diger (5) 20 158.55
Total 379

TEB: Temel Egitim Branslari, MB: Mesleki Branglar, OKB: Ortadgretim Kiiltiir Branglari, OYGB: Ozel
Yetenek Gerektiren Branglar, Diger: Rehberlik ve Ozel Ogretim Branslari

Sira ortalamalar1 incelendiginde Yapisal Etik Tkilem (x2 =15.86; p<.05) ve Okullarda Etik Ikilem
Olgegi Toplam (x%@ =13.95; p<.05) boyutundan alinan puanlarin brans degiskenine gore anlamli
sekilde farklilastig1 goriilmektedir. Bu farkliigin hangi branslar arasinda oldugunun anlasilabilmesi
i¢in yapilan Tamhane testi yapilmistir. Bu testin sonuclarma gore; Yapisal Etik Ikilem boyutunda,
Temel Egitim Brang (TEB) Ogretmenleri (Sira Ortalamasi: 205.78) ve liselerde gorev yapan
Ortadgretim Kiiltiir Branslar1 (OKB) ogretmenlerinin (Sira Ortalamasi: 193.64), Ozel Yetenek
Gerektiren Brang (OYGB) ogretmenlerinden (Sira Ortalamasi: 132.23) daha fazla etik ikilem
yasadiklar1 goriilmektedir. Bununla birlikte; OEIO Toplam puaninda, TEB &gretmenleri (Sira
Ortalamast: 201.86) ve liselerde gorev yapan OKB dgretmenlerinin (Sira Ortalamast: 196.12), OYGB
O0gretmenlerinden (Sira Ortalamasi: 127.27) daha fazla etik ikilem yasadiklar1 goriilmektedir.

Politik Etik Ikilem boyutundan alman puanlarin brans degiskenine gore en yiiksekten en diisiige;
OKB (Sira Ortalamasi: 199.90), TEB (Sira Ortalamasi: 193.01), MB (Sira Ortalamasi: 181.70), Diger
(Sira Ortalamasi: 180.90) ve OYGB (Sira Ortalamast: 151.43), seklinde oldugu goriilmektedir. Ancak
branslar arasindaki bu farkliliklarin istatistiksel agidan anlamli olmadig anlasilmaktadir (X2@2) =5.19;
p>.05).
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Okullarda Etik Tkilem Olgegi Toplam’indan alinan puanlarin &grenim diizeyi degiskenine gore
anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla t-Testi yapilmistir. Oncelikle bu
testin yapilabilmesi igin gerekli goriilen varyans homojenliginin saglanip saglanmadig1 kontrol
edilmistir. Bu amagla yapilan Levene testlerinin sonuglarina gére varyans homojenliginin saglandig:
anlasilmis ve t-testinin yapilmas: kararlastirilmistir. DEI: Levene Test=.05, p>.05, YEI: Levene
Test=.18, p>.05, PEl: Levene Test=.05, p>.05, SEI: Levene Test=.00, p>.05 ve OEIO Toplam: Levene
Test=.22, p>.05). Yapilan t-testlerinin sonucu Tablo 9’da sunulmustur.

Tablo 9

Ogretmenlerin Yasadig1 Etik Ikilemlerin Ogrenim Diizeyi Degiskeni Agisindan Incelenmesine Iliskin t-Testi
Sonuclar

Degisken CD):g;eer;llm N X SS t sd P —Ilgevene 'IF)estl
Davranigsal Etik  Lisans 323 2.69 .89 .07 377 93 .05 .82
Ikilem Lisanstistii 56 2.68 85

Yapusal Etik Lisans 323 284 108  -169 377 09 18 .66
Ikilem Lisansiistii 56 310 1.04

Politik Etik Lisans 323 248 117 -74 377 45 05 81
ikilem Lisanstistii 56 2.60 1.16

Sistemsel Etik  Lisans 323 244 98 60 377 54 00 .96
Ikilem Lisanstistii 56 252 96

Okullarda Etik  Lisans 323 261 88 96 377 33 22 63
Ikilem Olgegi | jsansiistii 56 274 84

Toplam

Tablo 9 incelendiginde Davranigsal Etik Ikilem (tern = 0.07; p > .05), Yapisal Etik Ikilem (ter=-1.69;
p>.05), Politik Etik Ikilem (te7) = -0.74; p >.05), Sistemsel Etik Ikilem (te77=-.60; p>.05) ve Okullarda
Etik Tkilem Olgegi Toplam (t@77=-.96; p>.05) puanlarinin 6grenim durumu degiskenine gore anlamli
bir farklhilik gostermedigi goriilmektedir.

Okullarda Etik Ikilem Olgegi’nden alman puanlarin istihdam sekli degiskenine gore anlamli bir
farklilik gosterip gostermedigini belirlemek amaciyla t-Testi yapilmistir. Oncelikle bu testin
yapilabilmesi i¢in gerekli goriilen varyans homojenliginin saglanip saglanmadig: kontrol edilmistir.
Bu amagla yapilan Levene testlerinin sonuglarma gore varyans homojenliginin saglandigi anlasilmis
ve t-Testinin yapilmas1 kararlastirilmistir (DEI: Levene Testi=2.75, p>.05, SEIL: Levene Testi=3.69,
p>.05 ve OEIO Toplam: Levene Testi=3.18, p>.05). Yapilan t-testlerinin sonucu Tablo 10’da
sunulmusgtur.
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Tablo 10

Ogretmenlerin Yasadi$1 Etik Ikilemlerin Istihdam Sekli Degiskeni Agisindan Incelenmesine Iliskin T-Testi
Sonuglar

Levene Testi

Degisken Istihdam Sekli N X SS t sd p - b
Davranigsal Etik Kadrolu 347 2.70 .90 21 377 .83 2.75 .09
ikilem Sozlesmeli ) 266 70

Sistemsel Etik Kadrolu 347 2.45 99 .01 377 .99 3.69 .06
Ikilem Sozlesmeli 32 245 .72

Okullarda Etik Kadrolu 347 2.65 .89 1.03 377 .30 3.18 .07
Ikilem Olgegi Sozlesmeli 32 248 .65

Toplam

Tablo 10 incelendiginde Davranigsal Etik ikilem (ter=.21; p>.05), Sistemsel Etik ikilem (temr=.01;
p>.05) ve Okullarda Etik ikilem Olgegi Toplam (te7=1.03; p>.05) puanlarmin istihdam sekline gore
anlamli bir farklilik gostermedigi goriilmektedir.

Yapisal Etik Tkilem (Levene Testi=4.54; p<.05) ve Politik Etik Ikilem (Levene Testi=4.09; p<.05)
boyutlar1 i¢in varyans homojenligi saglanmadigindan nonparametrik bir test olan Mann-Whitney U
Testi yapilmistir (Tablo 11).

Tablo 11

Ogretmenlerin Yasadi$1 Etik Ikilemlerin Istihdam Sekli Degiskeni Agisindan Incelenmesine Iliskin Mann-
Whitney U Testi Sonugclar

Varyans
.. Istihdam Sira Sira Homojenligi
Degisken Sekli N Ortalamast  Toplamu v z P Leven(]e "
Testi P
Yapisal Etik Kadrolu 347  193.62 67185.50 429650 -2.12 .03 4.54 .03
ikilem Sozlesmeli 32 150.77 4824.50
Toplam 379
Politik Etik  Kadrolu 347  191.11 66315.50 5166.50 -.65 51 4.09 .04
ikilem Sozlesmeli 32 177.95 5694.50
Toplam 379

Sira ortalamalar1 incelendiginde Yapisal Etik Ikilem boyutunda istihdam sekli degiskenine gore;
kadrolu ogretmenlerin (Sira Ortalamasi: 193.62), sozlesmeli 6gretmenlere (Sira Ortalamasi: 150.77)
gore daha yiiksek diizeyde etik ikilem yasadiklari anlasilmaktadir. Bu farkin istatistiki agidan
anlamli oldugu goriilmektedir (U=4296.50; p<.05). Bununla birlikte, Politik Etik Ikilem boyutunda
istthdam sekli degiskenine gore; kadrolu Ogretmenlerin (Sira Ortalamasi: 191.11), sozlesmeli
Ogretmenlere (Sira Ortalamasi: 177.95) gore daha yiiksek diizeyde etik ikilem yasadiklar:
anlagilmaktadir. Bu farkin istatistiki agidan anlamli olmadig1 anlasilmistir (U=5166.50; p>.05).
Ogretmenlerin algiladiklar1 orgiitsel adalet ile yasadiklari etik ikilemler arasindaki iliskinin
belirlenmesinde korelasyon analizi yapilmis ve sonuglar Tablo 12’de sunulmustur.
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Tablo 12

Ogretmenlerin Algiladiklar: Orgiitsel Adalet ile Yasadiklar: Etik Ikilemler Arasindaki Iliskiye Iliskin Yapilan
Korelasyon Analizi Sonuglar:

1 2 3 4 5 6 7 8 9

(1) DA 1 8 73 92%* - 19 -27%% .24 -18* -27%*
(2) 1A 1 84x* 974 -16** -.20%* -20%* -12% -21%*
(3) EA 1 89** - 11% - 14% -16%* -.06 - 14
(4) OAOT 1 S 17 -.24%% -2 - 13 -23%*
(5) DEI 1 .65%* 54x* A48** T7**
(6) YEI 1 66 63% 88**
(7) PEI 1 69** 88**
(8) SEI 1 83%
(9) OEIOT 1

**p<,01 *p<,05; DA: Dagitimsal Adalet, IA: Elemsel Adalet, EA: Etkilesimsel Adalet, OAOT: C)rgﬁtsel Adalet
Olgegi Toplam, DEI: Davranigsal Etik ikilem, YEI: Yapisal Etik Ikilem, PEI: Politik Etik ikilem, SEI: Sistemsel
Etik Ikilem, OEIOT: Okullarda Etik ikilem Olgegi Toplam

Tablo 12 incelendiginde Dagitimsal Adalet ile Islemsel Adalet (r=.82; p<.01), Etkilesimsel Adalet
(r=.73; p<.01) ve Orgiitsel Adalet Olgegi Toplam (r=.92; p<.01) puanlar1 arasinda yiiksek diizeyde
pozitif ve anlamh iligkilerin oldugu goriilmektedir. Bununla birlikte Dagitimsal Adalet ile
Davranigsal Etik Tkilem (r=-.19; p<.01), Yapisal Etik Ikilem (r=-.27; p<.01), Politik Etik Tkilem (r=-.24;
p<.01), Sistemsel Etik Tkilem (r=-.18; p<.01) ve Okullarda Etik ikilem Olgegi Toplam (r=-.27; p<.01)
puanlar1 arasinda diisiik diizeyde negatif ve anlamli iliskilerin oldugu goriilmektedir. Islemsel
Adalet ile Etkilesimsel Adalet (r=.84; p<.01) ve Orgiitsel Adalet Olgegi Toplam (r=.97; p<.01) puanlari
arasinda yiiksek diizeyde pozitif ve anlaml iligkilerin oldugu goriilmektedir. Bununla birlikte
Islemsel Adalet ile Davranissal Etik Tkilem (r=-.16; p<.01), Yapisal Etik Ikilem (r=-.22; p<.01), Politik
Etik Ikilem (r=-.20; p<.01), Sistemsel Etik Ikilem (r=-.12; p<.05) ve Okullarda Etik Ikilem Olgegi
Toplam (r=-21; p<.01) puanlar1 arasinda diisiik diizeyde negatif ve anlamh iliskilerin oldugu
goriilmektedir. Etkilesimsel Adalet ile @rgﬁtsel Adalet Olgegi Toplam (r=.89; p<.01) puanlar:
arasinda yiiksek diizeyde pozitif ve anlaml iligkilerin oldugu; bununla birlikte Davranissal Etik
Ikilem (r=-.11; p<.05), Yapisal Etik Ikilem (r=-.14; p<.01), Politik Etik Ikilem (r=-.16; p<.01) ve
Okullarda Etik ikilem Olgegi Toplam (r=-.14; p<.01) puanlar1 arasinda diisiik diizeyde negatif ve
anlamli iliskilerin oldugu tespit edilmistir. Ote yandan Etkilesimsel Adalet ile Sistemsel Etik Ikilem
puanlari arasinda ise anlaml bir iligkinin olmadig1 tespit edilmistir (r=-.06; p>.05). Orgiitsel Adalet
Olgegi Toplam ile Davranigsal Etik Ikilem (r=-.17; p<.01), Yapisal Etik Ikilem (r=-.24; p<.01), Politik
Etik Ikilem (r=-.22; p<.01), Sistemsel Etik Ikilem (r=-.13; p<.01) ve Okullarda Etik Ikilem Olcegi
Toplam (r=-.23; p<.01) puanlar1 arasinda diisiik diizeyde negatif ve anlaml iliskilerin oldugu
goriilmektedir. Davranigsal Etik Tkilem puanlari ile Yapisal Etik Ikilem (r=.65; p<.01), Politik Etik
Ikilem (r=.54; p<.01) ve Sistemsel Etik Ikilem (r=.48; p<.01) puanlar1 arasinda orta diizeyde pozitif ve
anlamli iligkilerin oldugu goriilmektedir. Bununla birlikte Davranigsal Etik Ikilem ile Okullarda Etik
Ikilem Olgegi Toplam (r=.77; p<.01) puanlari arasinda yiiksek diizeyde pozitif ve anlaml bir iligkinin
oldugu anlasilmaktadir. Yapisal Etik Tkilem puan ile Politik Etik Ikilem (r=.66; p<.01), Sistemsel Etik
Ikilem (r=.63; p<.01) puanlari arasinda orta diizeyde pozitif ve anlamli iliskilerin oldugu
goriilmektedir. Ote yandan Yapisal Etik Ikilem puani ile Okullarda Etik Ikilem Olgegi Toplam (r=.88;
p<.01) puan1 arasinda yiiksek diizeyde pozitif ve anlamli bir iliskinin oldugu goriilmektedir. Politik
Etik Ikilem puam ile Sistemsel Etik Ikilem (r=.69; p<.01) puam arasinda orta diizeyde pozitif ve
anlamli bir iligkinin oldugu tespit edilmistir. Ayrica Politik Etik Ikilem puani ile Okullarda Etik
Tkilem Olgegi Toplam (r=.88; p<.01) puan1 arasinda yiiksek diizeyde pozitif ve anlaml bir iliskinin
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oldugu goriilmektedir. Sistemsel Etik Tkilem puani ile Okullarda Etik Tkilem Olgegi Toplam (r=.83;
p<.01) puan1 arasinda ytiiksek diizeyde pozitif ve anlamli bir iliskinin oldugu goriilmektedir.

Ogretmenlerin Dagitimsal Adalet, Islemsel Adalet ve Etkilesimsel Adalet puanlarmnin Okullarda
Etik Ikilem C)lgegi Toplam puanini yordayip yordamadiginin incelenmesine iliskin olarak ¢oklu
dogrusal regresyon analizi yapilmistir. Coklu dogrusal regresyon analizi sonuglar1 Tablo 13'te
sunulmustur.

Tablo 13

Ogretmenlerin Orgiitsel Adalet Algilarinin Yasadiklar: Etik Ikilemi Yordamasina Yénelik Yapilan Coklu
Dogrusal Regresyon Analizi

Standart ikili

Bagimh Bagimsiz B Hata B t p . Kismir TV VIF
Okullarda  Sabit 3.31 22 15.28 .00
Etik Ikilem Dagitimsal =27 .08 -.30 -3.40 .00 =27 =17 31 3.18
Olgegi Adalet
Toplam Islemsel -08 .10 -09  -83 41 -21  -.04 20 493
Adalet
Etkilesimsel 15 .09 15 1.67 .10 -14 .09 .29 3.38
Adalet

R=.28 R2=0.08 F375=10.46 p=-00

Tablo 13 incelendiginde, 6gretmenlerin Okullarda Etik Ikilem Olgegi Toplam puani ile Dagitimsal
Adalet algis1 arasinda negatif yonde diisiik diizeyde ve anlamli bir iliskinin (r=-.27; p<.00) oldugu;
Islemsel Adalet ve Etkilesimsel Adalet algisimin etkisi kontrol edildiginde de negatif yonde diisiik
diizeyde ve anlamh bir iligkinin (r=-.17; p<.01) oldugu saptanmustir. Ogretmenlerin Okullarda Etik
Ikilem Olgegi Toplam puan ile Islemsel Adalet algis1 arasinda negatif yonde diisiik diizeyde anlamli
bir iligkinin (r=-.21; p<.01) oldugu; Dagitimsal Adalet ve Etkilesimsel Adalet algisinin etkisi kontrol
edildiginde ise negatif yonde diisiik diizeyde ancak anlamli olmayan bir iliskinin (r=-.04; p>.05)
oldugu sonucuna varilmistir. Ogretmenlerin Okullarda Etik Ikilem Olgegi Toplam puani ile
Etkilesimsel Adalet algis1 arasinda negatif yonde diisiik diizeyde ve anlaml bir iligkinin (r=-.14;
p<.01) oldugu; Dagitimsal Adalet ve Islemsel Adalet algisinin etkisi kontrol edildiginde ise pozitif
yonde diisiik diizeyde ve anlamsiz bir iligskinin (r=.09; p>.05) oldugu sonucuna ulasilmistir.

Etkilesimsel Adalet, Islemsel Adalet ve Dagitimsal Adalet birlikte ele alindiginda &gretmenlerin
Okullarda Etik Ikilem Olgegi Toplam puani ile pozitif yénde diisiik diizeyde ve anlaml bir iligkiye
sahip oldugu, bu {i¢c degiskenin 6gretmenlerin Okullarda Etik Ikilem Olgegi Toplam puanindaki
degisimin %8'ini agikladig1 ve olusturulan modelin anlaml oldugu anlagilmistir (R=.28; R?=0.08; F¢-
75=10.46; p<.01). Regresyon katsayilarmin anlamlihigina iliskin hesaplanan t-Testi sonuglar:
incelendiginde; Dagitimsal Adalet Algisinin 6gretmenlerin Okullarda Etik Tkilem Olgegi Toplam
puanini anlamli sekilde agikladigr anlagilmistir (3=-.30; p<.01). Islemsel Adalet Algismin (p=-.09;
p>.05) ve Etkilesimsel Adalet Algismnin (B=.15; p>.05) ise dgretmenlerin Okullarda Etik Tkilem Olcegi
Toplam puani tizerinde anlamli bir yordayiciligi olmadig: belirlenmistir.

Tartisma ve Sonug

Ogretmenlerin Orgiitsel Adalet Olgegi'nden aldiklari toplam puan degerlendirildiginde,
algiladiklar1 orgiitsel adalet puanlarinin yiiksek diizeyde oldugu goriilmiistiir. Turhan ve digerleri
(2019), Babaoglan ve Ertiirk (2013), Polat ve Celep (2008) ogretmenlerin algiladiklar1 orgiitsel
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adaletin yiiksek diizeyde oldugunu ortaya koymustur. Altinkurt ve Yilmaz (2012), Bas ve Sentiirk
(2011), Yilmaz ve Tagdan (2009) 0gretmenlerin Orgiitsel adalet algilarinin olumlu; Celik ve Giirsel
(2017) ise Ogretmenlerin orgiitsel adalet algilarinin orta seviyenin iizerinde oldugunu belirtmistir.
Titrek (2009) ¢alismasinda yoneticiler ve kurum ¢alisanlar ile iliskiler boyutunda 6gretmenlerin
orgiitsel adalet algilarmin olumlu oldugunu belirtmistir. Oztiirk’iin (2020) calismasinda ise
O0gretmenlerin Orgiitsel adalet algilariin diisiik diizeyde oldugu ortaya koyulmustur. Arastirma
sonuglarma gore ¢alismaya katilan 6gretmenlerin yoneticileri tarafindan adil sekilde yonetildigi ve
orgiit icindeki iletisimlerinin olumlu yonde oldugu algisina sahip olduklar1 anlagilmaktadar.

Ogretmenlerin Okullarda Etik Ikilem Olgegi'nden aldiklari toplam puanin ortanca degere yakin
diizeyde oldugu goriilmiistiir. Erdogan (2019), okul yoneticilerinin ve 6gretmenlerin ¢ogunlukla
orta diizeyde etik ikilem yasadiklarini; Oduol ve Cornforth (2019), ortaokul yoneticilerinin siklikla
etik ikilem yasadiklarini; Cross (2013) okul yoneticilerinin her giin etik ve yasal kayg1 hissettiklerini;
Ehrich ve digerleri (2011), agirlikli olarak deger temelli ahlaki bir eylem gergeklestiren
ogretmenlerin siklikla etik ikilem yasamalarinin kaginilmaz oldugunu; Maslovaty (2000), etik agidan
aktif, yansitic1 ve karar vermesi zor islemleri iceren 6gretmenlik mesleginde, 6gretmenlerin sinifta,
kurumda ve c¢evre ile iligskilerinde etik ikilemlerle karsilastiklarini belirtmistir. Arastirma
sonuglarindan yola ¢ikarak, 6gretmenlerin; ogrenciler, diger 6gretmenler, veliler, yoneticiler, iist
yoneticiler ve okul ¢alisanlar1 gibi ¢ok sayida kisi ile iletisim halinde olmasi, egitim kurumlarinin
¢ok boyutlu bir yapiya sahip oldugunun gostergesidir. Bundan dolayi, 6gretmenlerin yaptiklari isin
dogasi geregi ¢cok sayida, gesitli ve karmasik etik ikilemlerle karsilasabilecegi sdylenebilir.

Aragtirmanin sonucuna gore 6gretmenlerin yasadiklar: etik ikilemlerin boyutlarindan Yapisal Etik
Ikilem, Politik Etik Ikilem, Sistemsel Etik Ikilem, Davranissal Etik Ikilem ve Okullarda Etik Ikilem
Olgegi Toplam puanimin cinsiyete gore anlamh bir farkhilik gostermedigi bulunmustur. Elde edilen
bu sonuglarin, Ozivgen ve Karacam’m (2020) c¢alismasmin sonuglariyla benzerlik gosterdigi
goriilmiistiir. S6z konusu arastirmanin sonucuna gore dgretmenlerin etik ikilemin alt boyutlar1 ve
toplam puaru ile cinsiyet degiskeni arasinda anlamli bir iligki bulunmamistir. Aktas'mn (2022)
calismasinda, miidiir ve miidiir yardimcilarinin OEIO toplamindan aldiklari puanlarin cinsiyete
gore anlamli bir farkliik gostermedigi belirlenmistir. Erdogan’in (2019) yaptig1 arastirmada
ogretmenlerin davranissal, yapisal, politik ve sistemsel boyutlarda ve okullarda etik ikilem Olgegi
toplam puaninda, yasadiklar: etik ikilemlerin cinsiyetlerine gore anlaml farklilik gostermedigi
tespit edilmistir. Dowd (2012), benzer sekilde 6gretmenlerin karsilastiklar etik ikilemlerin cinsiyete
gore farklilik gostermedigi sonucuna ulasmistir. Arastirmaya katilan 0gretmenlerin etik ikilem
yasama durumlarinin cinsiyete gore anlamli farklilik gostermemesinin temelinde 6gretmenlik
mesleginde karsilasilan etik ikilemlerin cinsiyet ile ilgili olmamasimin yattig1 diisiiniilebilir. Cinsiyeti
fark etmeksizin her 6gretmen; yonetici, 6grenci, veli ya da ¢evreden bir kisi ile yasadig bir soruna
¢oziim aradig: siirecte etik ikilemle karsilasabilir.

Arastirma sonucuna gore dgretmenlerin YEI boyutundan aldiklar1 puanlarin yas degiskenine gore
en yiiksekten en diisiige; 42 ve iizeri yasinda olan 6gretmenler, 32-41 yas araliindaki 6gretmenler
ve 22-31 yas araligindaki ogretmenler seklinde oldugu bulunmustur. Benzer sekilde PEI
boyutundan alinan puanlarin yas degiskenine gore en yiiksekten en diistige; 42 ve {izeri yasinda
olan 6gretmenler, 32-41 yas araligindaki 6gretmenler ve 22-31 yas araligindaki 6gretmenler seklinde
oldugu bulunmustur. SEI boyutundan alman puanlarin yas degiskenine gore en yiiksekten en
diisiige; 32-41 yas araligindaki ogretmenler, 42 ve iizeri yasinda olan 6gretmenler ve 22-31 yas
araligindaki dgretmenler seklinde oldugu bulunmustur. OEIO Toplam puanlarmin ve DEI
boyutundan aldiklar1 puanlarin yas degiskenine gore en yiiksekten en diisiige; 42 ve iizeri yasinda
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olan 6gretmenler, 32-41 yas araligindaki 6gretmenler ve 22-31 yas araligindaki 6gretmenler seklinde
oldugu bulunmustur. Ancak DEI, YEI, PEI, SEI VE OEIO Toplam puanlarinin yasa gore istatistiksel
agidan anlamh farklihik gostermedigi anlasilmistir. ﬂgili arastirmalar incelendiginde, C)zivgen ve
Karagcam’in (2020) calismasina gore 6gretmenlerin etik ikilemin alt boyutlar1 ve toplam puanlar ile
yas degiskeni arasinda anlaml bir iliski bulunmamistir. Erdogan’in (2019) yaptig1 arastirmada
ogretmenlerin yasadig: etik ikilemlerin davranigsal, yapisal, politik boyut puanlarinda ve okullarda
etik ikilem Olcegi toplam puaninda yas degiskenine gore anlamli farklilik gosterdigi goriilmektedir.
Ogretmenlerin sistemsel boyutta yasadiklari etik ikilemlerin ise yas degiskenine gore anlamli bir
farklilik gostermedigi bulunmustur. Millerborg ve Hyle (1991) calismalarinda okul yoneticilerinin
yasadiklar1 etik ikilem durumlarinda karar almalarinin yasa gore anlamh bir farklilik
gostermedigini tespit etmistir. Arastirmanin sonucuna gore, 6gretmenlerin yaslar1 farkli olsa da
yasadiklari etik ikilem ile ilgili degerlendirmeleri benzerlik gostermekte olup bu durum iizerinde
etik ikilemlerden etkilenme ve etik ikilemleri ¢6zme becerilerinde geng ya da orta yash olmanin
etkisinin olmadig seklinde yorumlanabilir. Yaglar1 fark etmeksizin her 6gretmen, her an etik bir
ikilem ile karsilasabilir. Yas degiskeninin tecriibe ile dogru orantili oldugu diisiiniilse de, okullarda
karsilasilan sorunlarin ve bu sorunlarin ¢éziimiinde yasanan etik ikilemlerin, kisiye ve duruma gore
farklilik gosterebilecegi degerlendirilmektedir.

Arastirma sonucuna gore 0gretmenlerin yasadiklar etik ikilemin boyutlarindan DEI, YEI, PEI, SEi
boyutlarindan ve OEIO Toplam’indan aldiklari puanlarin kurum tiiriine gére anlaml bir farklilik
gostermedigi tespit edilmistir. {lgili alanyazin incelendiginde Aktas (2022), miidiir ve miidiir
yardimcilarinin DEI, YEI, PEI, SEI boyutlarindan ve OEIO toplam puaninin kurum tiiriine gore
anlamli bir farklilik gostermedigini ortaya koymustur. Millerborg ve Hyle'nin (1991) yaptig:
arastirmada ortaokul yoneticilerinin ilkokul yoneticilerine gore daha fazla etik ikilem yasadiklar:
saptanmigtir. Duran’in (2014) calismasinda ise okul oOncesi Ogretmenlerinin etik davramislar:
algilama diizeylerinin kurum tiirii degiskenine gore farklilastig1 belirlenmistir. Arastirmaya katilan
ogretmenlerin etik ikilemlere iliskin puanlarmin kurum tiiriine gore anlamh farkhlik
gostermemesinin temelinde, her iki kurum tiirtinde de Ogretmenlerin gorevlerinin benzerlik
gostermesi oldugu diistiniilmektedir. Dolayisiyla her iki kurum tiiriinde de 6grencilerle, velilerle,
diger oOgretmenlerle, yoneticilerle ve okul c¢evresiyle etkilesim kuran ortaokul ve lise
ogretmenlerinin benzer etik ikilemler yasadiklar1 sdylenebilir.

Arastirma sonucuna gore dgretmenlerin yasadiklari etik ikilem boyutlarindan DEI boyutundan
alman puanlarm brans degiskenine gore en yiiksekten en diisiige; MB, TEB, OKB, Diger ve OYGB
seklinde oldugu sonucuna ulasilmstir. SEI boyutundan alinan puanlarin brans degiskenine gore en
yliksekten en diistige; TEB, OKB, MB, Diger ve OYGB seklinde oldugu sonucuna ulasilmaistir. YEI
boyutundan alinan puanlarin brans degiskenine gore en yiiksekten en diisiige; TEB, OKB, MB, Diger
ve OYGB seklinde oldugu sonucuna ulasilmistir. PEI boyutundan alinan puanlarin brans
degiskenine gore en yiiksekten en diisiige; OKB, TEB, MB, Diger ve OYGB seklinde oldugu
sonucuna ulasilmistir. OEIO Toplam puanlarin brans degiskenine gore en yiiksekten en diisiige;
TEB, OKB, MB, Diger ve OYGB seklinde oldugu sonucuna ulagilmistir. flgili alanyazin
incelendiginde; Aktas (2022), miidiir ve miidiir yardimcilarinin okullarda etik ikilem 6lgeginden
aldiklar1 puanin bransa gore anlamli bir farklihik gostermedigini belirtmistir. Boydak Ozan ve
digerleri (2017) galismasinda brans degiskenine gore, smif 6gretmenlerin okul miidiirlerinin etik
liderlik davranislarini algilamasi brans dgretmenlerine gore daha yiiksek diizeyde bulunmustur.
Aragtirmanin sonucuna gore, 6gretmenlerin brangi birbirinden farkl olsa da sistemsel ve politik etik
ikilem boyutlarinda yasadiklar: etik ikilemler ile ilgili degerlendirmelerinin benzerlik gosterdigi
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sdylenebilir. Ogretmenlerin sz konusu boyutlarda etik ikilem yasama durumlarinin brans
degiskenine gore anlamli farklilik gostermemesinin, bu boyutlarin daha ¢ok okul yoneticilerinin
sorumlulugunda olmasindan kaynaklandig1 sdylenebilir. Bununla birlikte, DEI ve YEI boyutundan
alinan puanlarin ve OEIO Toplam puanimnin brans degiskenine gore anlamli sekilde farklilastig:
bulunmustur. Davranigsal Etik Ikilem boyutunda, TEB 6gretmenleri, MB 6gretmenleri ve OKB
dgretmenlerinin, OYGB 6gretmenlerinden daha fazla etik ikilem yagadiklar1 sonucuna ulagilmustir.
Aragtirmadan elde edilen bu sonucun temel sebebinin, TEB, MB ve OKB 6gretmenlerinin OYGB
ogretmenlerine kiyasla herhangi bir simifa daha fazla sayida ders vermesi ile ilgili oldugu
sOylenebilir. Bir smifin dersine daha fazla giren 6gretmen, o siftaki 6grencilerle daha fazla
duygusal bag kurabildiginden, daha fazla davramissal etik ikilemle karsilasabilecekleri sdylenebilir.
YEI boyutunda ve OEIO Toplam puanda TEB 6gretmenleri ve OKB &gretmenlerinin, OYGB
ogretmenlerinden daha fazla etik ikilem yasadiklar1 sonucuna ulasilmistir. Bu sonug, derslerin
gerektirdigi sorumluluk bilincinden kaynaklaniyor olabilir. TEB ve OKB 0Ogretmenleri dersleri
geregi, 0grencileri girecekleri sinavlara hazirlayan ders 6gretmenleri olarak, 6grenciye daha fazla
teorik bilgi, 6dev, proje verebilmekte ve sorumluluklar yiikleyebilmektedir.

Arastirma sonucuna gore 0gretmenlerin yasadiklari etik ikilemin boyutlarindan DEI, YEI, PEI, SEi
ve OEIO Toplam puanlarinin grenim diizeyi degiskenine gdre anlaml bir farklilik gdstermedigi
goriilmektedir. Farkli bir ifadeyle, lisans mezunu ve lisansiistii mezunu 6gretmenlerin yasadiklari
etik ikilem diizeyleri benzerlik gostermektedir. flgili alanyazin incelendiginde, Duran’in (2014)
calismasinin sonuglari; okul 6ncesi 6gretmenlerinin etik davraniglari algilama diizeylerinin 6grenim
diizeyi degiskenine gore farklilastigini gostermektedir. Buna gore, lisansiistii mezunu okul 6ncesi
ogretmenlerinin etik davraniglar algilamalarmin lisans mezunu 6gretmenlerin algilarindan daha
yliksek diizeyde oldugu belirtilmistir. Benzer sekilde Altinkurt ve Yilmaz (2011) galismalarinda
ogretmenlik egitimi alan Ogrencilerin etik dis1 davranisla ilgili diistincelerinin egitim gordiikleri
lisans ve tezsiz yiiksek lisans programina gore farklilik gosterdigini ortaya koymustur. Buna gore,
lisans 6grencilerinin etik dis1 davrams puanlar: tezsiz yiiksek lisans 6grencilerinin puanlarindan
daha yiiksek bulunmustur. Aragtirma sonucuna gore, 0gretmenlerin lisans ya da lisanstistii mezunu
olmalarinin, karsilastiklar: etik ikilemler ile ilgili degerlendirmelerine etki etmedigi soylenebilir.
Lisansiistii egitimi alan Ogretmenlerin tiimiiniin egitim alaninda lisansiistii egitimi almamuis
olabilecegi; lisansiistii egitimini egitim alaninda yapmis olsa dahi lisansiistii egitiminde etik
ikilemler ile ilgili bir ders almamuis olabilecegi, bu nedenlerle lisaniistii mezunu olan 6gretmenlerin
karsilastiklari etik ikilemlerin lisans mezunu 6gretmenlerin karsilastiklari etik ikilemlerden farklilik
gostermemesine sebep oldugu sdylenebilir.

Arastirma sonucuna gore Ogretmenlerin yasadiklari etik ikilemin boyutlarindan DEI, SEI, PEI
boyutlarindan ve OEIO Toplam puanlarinin istihdam sekli degiskenine gére anlamli bir farklilik
gostermedigi belirlenmistir. Farkli bir ifadeyle, kadrolu ve s6zlesmeli 6gretmenlerin yasadiklar: etik
ikilem diizeyleri birbirine benzerlik gostermektedir. Bununla birlikte YEI boyutundan alinan
puanlar istihdam sgekli degiskenine gore incelendiginde; kadrolu ogretmenlerin sozlesmeli
ogretmenlere gore daha yiiksek diizeyde etik ikilem yasadig1 ve bu farkin istatistiki agidan anlaml
oldugu anlasilmistir. Bu durumun kadrolu 6gretmenlerin statii farkindan dolay:1 kendilerini daha
glivende hissetmelerinden kaynaklanabilecegi sdylenebilir. SOyleki; kadrolu 6gretmenlerin, kadro
glivencelerinden dolay1 yoneticilerin verdikleri kararlara daha elestirel bakabildigi ve itiraz
edebildikleri diisiiniilmektedir. Bunun sonucunda kadrolu 6gretmenlerin yonetimin aldig1 ancak
kendilerinin dogru bulmadig1 bir kararin uygulanmasi durumunda ikilem yasayabilecekleri
sdylenebilir. Ote yandan sozlesmeli Ogretmenlerin, yoneticilerin karar alma siireglerine
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statiilerinden dolay1 itiraz etmekten cekinebildikleri, onaylamak istemedikleri kararlara dahi onay
verebildikleri, almnan kararlar1 uygulayabildikleri ve bu nedenlerle daha az etik ikilem
yasayabildikleri ifade edilebilir.

Aragtirma sonucunda; dgretmenlerin OEIO Toplam’indan aldiklar1 puanlar ile Dagitimsal Adalet
algisi arasinda negatif yonde diisiik diizeyde ve anlamli bir iligki; Islemsel Adalet ve Etkilesimsel
Adalet algisinin etkisi kontrol edildiginde de negatif yonde diisiik diizeyde ve anlaml bir iligki
oldugu bulunmustur. Benzer sekilde ogretmenlerin OEIO Toplam’indan aldiklari puanlar ile
Islemsel Adalet algis1 arasinda negatif yonde diisiik diizeyde anlamli bir iligki; Dagitimsal Adalet
ve Etkilesimsel Adalet algisinin etkisi kontrol edildiginde ise negatif yonde diisiik diizeyde ancak
anlamli olmayan bir iligki oldugu bulunmustur. Ogretmenlerin OEIO Toplam’indan aldiklar:
puanlar ile Etkilesimsel Adalet algis1 arasinda negatif yonde diisiik diizeyde ve anlamli bir iligki;
Dagitimsal Adalet ve Islemsel Adalet algisimin etkisi kontrol edildiginde ise pozitif yonde diisiik
diizeyde ve anlamsiz bir iliski oldugu bulunmustur. EA, 1A, ve DA boyutlar1 birlikte ele alindiginda
ogretmenlerin OEIO Toplam’indan aldiklar puanlar ile pozitif yénde diisiik diizeyde ve anlamli bir
iliskiye sahip oldugu, bu {i¢ degiskenin 6gretmenlerin OEIO Toplam’indan aldiklar1 puanlardaki
degisimin %8’ini agikladig1 sonucuna ulasilmistir. Bununla birlikte, DA algisinin 6gretmenlerin
OEIO Toplam'indan aldiklari puanlari anlamli sekilde agikladig;; 1A ve EA algismin ise
ogretmenlerin OEIO Toplam’indan aldiklar1 puanlari anlamli sekilde agiklamadig1 bulunmustur.
Yoldas (2018), 6gretmenlerin algiladiklar1 etik liderlik diizeyleri ve algiladiklar1 orgiitsel adalet
puanlar1 arasinda istatistiksel agidan pozitif yonde, orta diizeyde ve anlamli bir iligki oldugunu
ortaya koymustur. Cigek (2014), beden egitimi 6gretmenlerinin algiladiklar1 yonetici etik liderlik
davraniglarinin ve orgiitsel adaletin genel olarak orta diizeyde oldugunu saptamigtir. Matag Sancak
(2014), etik liderligin orgiitsel adalet algis1 {izerinde agiklayici bir etkisinin bulundugunu; bu iki
degisken arasindaki iliskinin anlamli ve pozitif yonde oldugunu ortaya koymustur. Yildirim (2010)
ogretmenlerin algiladiklar: etik liderlik ve Orgiitsel adalet arasinda istatistiksel agidan anlamli ve
pozitif yonde bir iligkinin oldugunu belirlemistir. Arastirmada elde edilen sonuglara gore,
ogretmenlerin calistiklar1 kurumlardaki dagitimlarin adaletli bir sekilde yapilmadigr seklindeki
algilarinin etik ikilem yasamalarina sebep olabilecegi anlasilmaktadir. Farkli bir ifadeyle
ogretmenlerin, okullarda yoneticilerinin ders programlarindaki giin ve saatleri ne sekilde
diizenledigi, zlimre ders dagilimlarini ne sekilde yaptigl, nobet giinlerini ve yerlerini nasil
belirledigi, hangi Ogretmene ne tiir 6diil ya da belge verildigi gibi birtakim igleri adaletli
yapmadiklar1  seklindeki  algilarinin  etik  ikilem  yagsamalarma sebep  olabilecegi
degerlendirilmektedir. $oyleki; yonetimin yaptigi dagitimlarda adil olmadigimi diistinen bir
ogretmen, bu durumdan rahatsiz olabilecegi ve bu durumun degismesini isteyebilecegi gibi
ogretmenin bu konudaki yetkilerinin ve yapabileceklerinin smirli olmasinin ise etik ikilem
yasamasina neden olabilecegi sdylenebilir. Ote yandan dgretmenlerin ydnetimin dagitimda yaptig
adaletsizliklerini yonetimle konusup, dagitimlarin gerekgesini 6grenmek ya da adaletsizliklerin
diizeltilmesini istemesinin de yonetimle aralarindaki iletisimi olumsuz yonde etkileyebilecegi
diistintilmektedir. Sonug olarak egitim kurumlarmnm amacma hizmet edebilmesi igin, okullardaki
onemli bir paydas olan 6gretmenlerin kendini kuruma ait, mutlu ve verimli algilamas1 onemli
goriilmektedir. Bunun gergeklesebilmesi icin 6gretmenlerin kurumlarindaki yonetsel siireclere
iliskin adalet algilarinin yiiksek diizeyde olmasi beklenmektedir. Gorev yaptiklar: orgiitii adaletli
bir yer olarak algilayan 0gretmenlerin ise yaptiklari islerde daha az etik ikilem yasayabilecegi
degerlendirilmektedir.
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Yapilan bu arastirmada ulasilan sonuglar 1s181nda uygulayicilar ve arastirmacilar igin bazi oneriler
getirilmistir. YOneticilerin kaynaklar, gorevler ve oOdiillerin dagitiminda oOgretmenlere adil
davranmasi, 6gretmenlerin yoneticilerine iliskin adalet algisini artirabilecek ve 6gretmenlerin
okullarmna kars: giiven ve sorumluluk bilinci bu sayede gelisebilecektir. Bu baglamda yoneticilerin
cinsiyet, yas, kurum tiirli, brans, 6grenim diizeyi ve istihdam sekli gibi farkliliklardan dolay:
ogretmenlerle olan iletisiminde ve egitim Ogretim siireglerinin diizenlenmesinde ayrimcilik
yapmadan hareket etmeleri Onerilmektedir. Ote yandan &gretmenlerin etik davramslar
sergileyebilmeleri ve karar alma durumlarinda etik ilkeler dogrultusunda hareket edebilmeleri igin
“meslek etigi” ve “etik ikilemlerle basa ¢ikma stratejileri” konularinda kendilerini gelistirmeleri
onerilmektedir. Bu kapsamda okul yoneticileri ve 6gretmenlere yonelik olarak “etik ikilemler ve
¢oziimii” konusunda hizmet i¢i egitimler diizenlenebilir. Bu egitimlerde tasarlanacak etik ikilem
senaryolar1 ve bunlarm nasil ¢oziilecegi ile ilgili olarak yonetici ve 6gretmenlere teorik ve pratigin
birlikte calisildig1 igerikler sunulabilir. Bir diger Onemli girisim olarak da okullarda hem
yoneticilerin hem de Ogretmenlerin karsilasabilecekleri etik ikilem durumlarina hazirlikl
olabilmeleri adina, her egitim kurumunda bir “Etik Kurul” olusturulabilir. Bu etik kurul tarafindan
kuruma 6zgii bir “Etik Karar Verme Rehberi” hazirlanabilir.

Ilgili alanyazin incelendiginde &gretmenlerin yasadig etik ikilemler ile ilgili az sayida aragtirmanin
oldugu goriilmektedir. Bu nedenle arastirmacilarin bu konu ile ilgili daha fazla ¢alisma yapmalar:
onerilmektedir. Bu arastirma Rize ilinde ortaokul ve lisede gorev yapan ogretmenler ile
siirlandirilmigtir. Benzer aragtirmalar daha fazla ilde ve farkli 6gretim kademelerinde gorev yapan
ogretmenler ile gerceklestirilebilir. Bu arastirma nicel arastirma yontemine dayali olarak
gerceklestirilmistir. Konunun daha derinlemesine anlasilmasini saglamak amaciyla arastirmacilarin
nitel arastirma yontemlerini kullanmay1 diisiinmeleri 6nerilir. Bu yontemler 6gretmenlerin yasadig1
etik ikilemlerin daha kapsamli anlasilmasmi saglayabilir, 0gretmenlerlerin karsilastiklar: etik
ikilemlerin hangi etik ikilem boyutunda farklilastig1 ve bunlarin ¢6ziimiinde nasil hareket ettikleri
incelenebilir.

Etik Kurul Onay: Olgeklerin uygulanmas icin Recep Tayyip Erdogan Universitesi Sosyal ve Begeri Bilimler
Etik Kurulu'ndan onay alinmistir (Toplant1 Tarihi: 16.03.2021, Toplant1 Karar Numarasi: 2021/63).

Arastirmacilarin Katki Oran:: Calisma yiiksek lisans tezinden tiretilmis oldugundan, birinci yazar ¢alismanin
tiim boliimlerine katkida bulunmus, akademik danisman olan ikinci yazar ise siirece rehberlik ederek katkida
bulunmus ve eksik kalan kisimlarda ekleme ve/veya gerekli olan tiim boliimlerde diizeltme &nerilerinde
bulunmustur.

Catisma Beyani: Yazarlar aralarinda herhangi bir ¢ikar catismasi olmadigini beyan ederler.
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